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Appendix 1.1. OTSM-TRIZ Skills and Dispositions

OTSM-TRIZ Skills
(based on materials of Nikolai Khomenko)

Group 1. Main skills for working with models of elements and
Situations.

Build a necessary number of models for a description of a given element

build a necessary number of different models on various levels of abstractness
build a necessary number of different models with a different degree of precision
build a necessary number of different models from various points of view

build a necessary number of different models with a various degree of ‘reality’
build a necessary number of different models changing any other feature
necessary in a given situation.

Define limitations in the use of a given model

check whether the model is applicable in a given situation
find context for an effective application of a given model
find an adequate model for a given situation

measure the degree of objectivity of a model used.

Change between different models for a description of a situation

¢ |ook at own models from the point of view of an impartial observer

e see pluses and minuses of models of description that are different from one’s own

e accommodate various models of description of a situation and draw connections
between them.

Group 2. Skills for description of elements of a problem situation.

Describe elements by defining parameters and their values

¢ find elements on the basis of their descriptions as lists of parameters and / or a list
of their values

¢ define the function of an element as a change of one value under a specific
parameter

e describe a system as a group of elements aimed for the provision of one system
shape feature

e describe immaterial elements by means of lists of parameters and their values

e describe parameters and their values as elements that have their own parameters
and their values.

Describe elements as systems that have their sub-systems and are
themselves parts of different super-systems

e describe an element as a collection of other elements
e describe an element as a part of larger set of elements
e describe an element as a part of the hierarchy of different other elements.
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Describe elements as systems that permanently change in time

e describe an element in the process of change according to the objective laws of
system evolution

e describe an element in the process of change according to the laws and effects
characteristic of a given field

e describe an element in the context of various lines of its evolution from the past to
the present and to the future

¢ define various degrees of predetermination of possible changes of an element.

Describe elements as systems that have their own anti-systems

¢ describe anti-elements via opposite values of system shape features of an element

e extend my consideration from specific values of features to various possible anti-
elements that have such a feature

¢ find possible anti-elements in the context of various hierarchies of a given element
and the lines of its evolution.

Group 3. Skills for description of a problem situation.

Describe situations going from concrete to abstract models and back

e vary the number of elements and their features when describing a situation

e vary the degree of precision of elements and their features

o define the most important features that can play the role of system shape features
in a given situation.

Describe situations going beyond possible and known

define the difference between the real and the imaginary

use fairy-tale, fantastic and other imaginary transformations for solving a problem.
turn fantastic assumption into real ones

easily change from a fantastic description of a situation to a real one and back.

Describe situations recognizing and distinguishing the influence of objective
and subjective factors

o distinguish between objective and subjective factors when building models of
elements

¢ define those objective factors that determine the peculiarities of a given situation

e establish connections between the objective factors determining peculiarities of a
given situation and the subjective factors that call for its change.

Describe situations as a result of a change of values of parameters of
elements

o describe events as a change of one and the same parameter of an element

e vary the values of features of an element on a wide scale and trace the changes

e trace qualitative changes of values of other parameters that appear as a result of a
change of a given parameter.

Describe situations as an interaction of several elements

e describe events as a result of an interaction of several elements
e describe events as causes and effects of some other events
o present effects and laws as causes of interaction of several events.
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Group 4. Skills for transformation of models of a problem situation.

Transform the description of a problem situation considering the demands
of ideality

e describe a problem situation by means of formulating a specific Ideal Final Result
for a specific contradiction

¢ build an ideal model of a problem solution

e describe a problem situation on different levels of ideality.

Transform the description of a problem situation in view of emerging
contradictions

e combine the opposites

¢ define undesirable consequences of positive necessary results and positive
consequences of negative undesirable results

e describe the underlying cause of a problem as a contradiction

e see a contradiction as an obstacle on the way from the resources of initial situation
to the ideal final solution

¢ intensify contradiction in order to reduce the space of possible solutions

e describe a problem situation by means of various types of contradictions

e describe a problem situation by means of a system of contradictions.

Transform the description of a problem situation considering the available
resources

define internal resources of elements

define super-system resources of elements

take advantage of a change of resources in time

derive resources using laws and effects

establish connections between features of resources of elements that are present
in a problem situation and general laws of system evolution.

Transform the description of a problem situation in view of peculiarities of a
specific situation

o define the aims of analysis of a problem situation

e analyse any problem situation taking account of its peculiarities and variants of
their development

¢ define which objective laws, trends and effects prevent the problem-solver from
reaching the aims of analysis

o define the elements that cause a conflict between the aims of analysis and
objective laws, trends and effects

e ‘break’ objective laws of evolution abiding by the same laws and following them.

Transform the description of a problem situation in view of typical solutions

¢ build various models of a typical problem

e describe a problem situation via various types of typical problems

e transform the description of a typical problem into the description of a typical
solution.
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Group 5. Skills for preparation and evaluation of solution.

Build a solution to a problem

define positive effects of any partial solution appearing in the course of problem
solving

define the balance of positive and negative effects when shaping the final solution
find partial solutions to the problem

transform partial solution into a complex final solution that meets the demands of a
given specific situation.

Evaluate the solution of a problem

evaluate the proposed solutions in the context of general laws of systems
evolution

evaluate the proposed solutions in the context of subjective requirements of a
given specific situation

evaluate new implementations of the developed solution.

Evaluate the process of arriving at the solution of a problem

evaluate the process of problem solving and motivate the choice of this or that
instrument

evaluate if the problem solving tools are used correctly in the process of building a
solution

use the principle found for a given problem in the further practice of problem-
solving.



©A.Sokol. Development of Inventive Thinking in Language Education. http://jlproj.org

OTSM-TRIZ Dispositions

Meta Dispositions

constantly ‘grow’ and improve one’s own skills

have a system of new and worthy personal aims behind every activity
work towards achievement of personal aims no matter what

find, pose and resolve problems

Group 1. Main dispositions for working with models of elements and
situations.

¢ build a necessary number of different models
o find limitations of models
¢ change between different models to produce a better description.

Group 2. Dispositions for description of elements of a problem
situation.

e describe elements via parameters and their values

e present elements as systems that have their own sub-systems and are themselves
parts of different super-systems

o present elements as systems that permanently change in time

e present elements as systems that have their own anti-systems.

Group 3. Dispositions for description of a problem situation.

go from concrete models to abstract ones and vice versa

make models which go beyond possible and known

recognise and distinguish between the influence of objective and subjective factors
present situations as a result of a change of values of parameters of elements
describe situations as an interaction of several elements.

Group 4. Dispositions for transformation of models of a problem
situation.

¢ transform the description of a problem situation considering the demands of
ideality

e transform the description of a problem situation in view of emerging contradictions

¢ transform the description of a problem situation considering the available
resources

¢ transform the description of a problem situation in view of peculiarities of a specific
situation

e transform the description of a problem situation in view of typical solutions.

Group 5. Dispositions for preparation and evaluation of solution.

¢ build (rather than find) a solution to a problem
e evaluate a given solution to a problem
e evaluate the process of arriving at a solution to a problem.
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Appendix 2.1. Examples of TA Syllabi.

Example of Initial TA Syllabus for Form 11

Saint Exupery

Technology and Outcome Models Hours Dates / Notes
Material Type of Work (Thinking skills)
Progress Tests
Beginning of term test - Problem to solve Test Paper Description skills 1
thinking
End of term test — Use of English, Reading- Test Paper Language skills at B2 level | 2
language comprehension,

Listening + analysis
End of terms test - thinking | Problem to solve Test Paper To be specified 1

4

Film Technology
Trainspotting Pre-watching tasks Written works + Description skills and 6 Choose 1-2 film from
by Danny Boyle Watching speaking activity transformation skills. the list.

Tasks to the film (system)
Psycho by Alfred Pre-watching tasks Written works + Description skills and 6
Hitchcock Watching speaking activity transformation skills.

Tasks to the film (system)
Citizen Kane by Orson Pre-watching tasks Written works + Description skills and 6
Wells Watching speaking activity transformation skills.

Tasks to the film (system)

6 (+12)

Text Technology
Jonathan Livingston System of tasks Various works Main focus: 8 Choose 1 text from the
Seagull by Richard Bach e ZSTL — meta-skills two offered
Little Prince by Antoine de | System of tasks Various works o Transformation skills 8
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We are Free by Richard System of tasks Various works ZSTL — meta-skills 6 Choose 1 text by
Bach Other groups — focus Richard Bach
depends on students’
choice
Perfect Woman by Richard | System of tasks Various works Focus depends on 6
Bach students’ choice
The Letter by Richard System of tasks Various works Focus depends on 6
Bach students’ choice
Playboy Interview by Kurt System of tasks Various works Focus depends on 6 Choose 2 texts from the
Vonnegut students’ choice six offered.
Information vs. Ideas by System of tasks Various works Focus depends on 6
Edward de Bono students’ choice
A Man of Knowledge by System of tasks Various works Focus depends on 6
Carlos Castaneda students’ choice
The Letter by Kurt System of tasks Various works Focus depends on 6
Vonnegut students’ choice
America by Kurt Vonnegut | System of tasks Various works Focus depends on 6
students’ choice
America by Joseph Heller | System of tasks Various works Focus depends on 6
students’ choice
Jane by J D Salinger Point of View Point of View Form | Description skills 4 Pre-selected by the
Story Transformation skills teacher
| Wouldn’t Have the Guts Problem analysis Problem solution Transformation skills 2 Choose 1 text from the
by J D Salinger line two offered.
A Secret Slob by J D Problem analysis Problem solution Transformation skills 2
Salinger line
Shaping the World by Ray | Personal qualities task Speaking activity Meta skills 1-2 Choose 1 text from the
Bradbury two offered.
How to be a Messiah by Personal qualities task Speaking activity Meta skills 1-2
Richard Bach
34(+6)
Creative Grammar
Technology
Speaking about future System of tasks: Own model Description skills 8 Pre-selected by the

Pre and post tests, sorting, CQ,
EGP, own exercise

Grammar Bank

teacher
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Perfect Simple vs. Perfect | System of tasks: Own model Description skills 6 Pre-selected by the
Continuous Pre and post tests, sorting, CQ, | Grammar Bank teacher
EGP, own exercise
Reported Speech System of tasks: Own model Description skills 6 Pre-selected by the
Pre and post tests, sorting, CQ, | Grammar Bank teacher
EGP, own exercise
Tense forms — complex EGP, meaning based, own Converged model Description skills 6-8 Pre-selected by the
tasks exercises. Grammar Bank Transformation skills teacher
28 (+6)
Self-Study Technology
Plans General Plan and corrections Filled form Meta-skills 2 GP to be submitted by
Monthly Plans and accounts Forms Jan. 11
Daily-account forms Forms MP — to be submitted
Term report Report BEFORE the beg, of
the month.
Term report — to be
submitted by May 19.
Interview Report on the process and Checklist filed in Presentation skills 10c. Students are to be
products of learning during a ready during last week
month. of each month.
Reflections See Portfolio Handout for Written texts Self-assessment skills 0 To be written at least
details once a week, preferably
on the TA forum.
Questions on learning Growing list of questions Written texts Study skills To appear either on the
forum or in portfolios.
Portfolio presentations See Portfolio Handout for Portfolio Presentation skills 3
details
5 (+5)
Research Technology
Mini Research Project Planning ‘how’ of presentation Filled in procedures | Transformation skills 1 Deadline: Jan. 21
form
Project Presentation Presentation According to Meta skills 5-7 Start in February.
personal aims List to agree by Jan. 6
Feedback on Presentation | Writing feedback Feedback Assessment and evaluation Written right after the
submitted to skills presentation.
presenter

10
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Project Self-Assessment Self-Assessment of Filled in self- Assessment and evaluation | 0 Submitted not later than
presentation assessment form skills two days after the
presentation.
6 (+2)
Yes-No Technology
About 10 different problems List of questions Description skills 10
Analysis of Transformation skills
questions Evaluation and assessment
skills
10
93 (+31)
Example of Finalised TA Syllabus for Form 11
Technology and Outcome Models Hours Dates / Notes
Material Type of Work (Thinking skills)
Progress Tests
Beginning of term test - Problem to solve Test Paper Description skills 1
thinking
End of term test — Use of English, Reading- Test Paper Language skills at B2 level | 2
language comprehension,
Listening + analysis
End of terms test - thinking | Problem to solve Test Paper To be specified 1
4
Film Technology
Psycho by Alfred Pre-watching tasks Written works + Description skills and 6 Psycho — first priority (9
Hitchcock Watching speaking activity transformation skills. people).
Tasks to the film (system) Citizen Kane — second
Citizen Kane by Orson Pre-watching tasks Written works + Description skills and 6 priority (5 people).
Wells Watching speaking activity transformation skills.
Tasks to the film (system)
6 (+6)

Text Technology

11
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Jonathan Livingston System of tasks Various works Main focus: 8
Seagull by Richard Bach e ZSTL — meta-skills
o Transformation skills
The Letter by Richard System of tasks Various works Focus depends on 6
Bach students’ choice
Playboy Interview by Kurt | System of tasks Various works Focus depends on 6
Vonnegut students’ choice
America by Kurt Vonnegut | System of tasks Various works Focus depends on 6
students’ choice
Jane by J D Salinger Point of View Point of View Form | Description skills 4
Story Transformation skills
A Secret Slob by J D Problem analysis Problem solution Transformation skills 2
Salinger line
How to be a Messiah by Personal qualities task Speaking activity Meta skills 1-2
Richard Bach
34(+6)
Creative Grammar
Technology
Speaking about future System of tasks: Own model Description skills 8
Pre and post tests, sorting, CQ, | Grammar Bank
EGP, own exercise
Perfect Simple vs. Perfect | System of tasks: Own model Description skills 6
Continuous Pre and post tests, sorting, CQ, | Grammar Bank
EGP, own exercise
Reported Speech System of tasks: Own model Description skills 6
Pre and post tests, sorting, CQ, | Grammar Bank
EGP, own exercise
Tense forms — complex EGP, meaning based, own Converged model Description skills 6-8
tasks exercises. Grammar Bank Transformation skills
28 (+6)
Self-Study Technology
Plans General Plan and corrections Filled form Meta-skills 2 GP to be submitted by
Monthly Plans and accounts Forms Jan. 11
Daily-account forms Forms MP — to be submitted
Term report Report BEFORE the beg, of

the month.

12
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Term report — to be
submitted by May 19.

Interview Report on the process and Checklist filed in Presentation skills 10 Students are to be
products of learning during a ready during last week
month. of each month.

Reflections See Portfolio Handout for Written texts Self-assessment skills 0 To be written at least
details once a week, preferably

on the TA forum.

Questions on learning Growing list of questions Written texts Study skills To appear either on the

forum or in portfolios.

Portfolio presentations See Portfolio Handout for Portfolio Presentation skills 3
details

5 (+5)

Research Technology

Mini Research Project Planning ‘how’ of presentation Filled in procedures | Transformation skills 1 Deadline: Jan. 21

form
Project Presentation Presentation According to Meta skills 5-7 Start in February.
personal aims List to agree by Jan. 6

Feedback on Presentation | Writing feedback Feedback Assessment and evaluation Written right after the
submitted to skills presentation.
presenter

Project Self-Assessment Self-Assessment of Filled in self- Assessment and evaluation | 0 Submitted not later than
presentation assessment form skills two days after the

presentation.
6 (+2)
Yes-No Technology
About 10 different problems List of questions Description skills 10
Analysis of Transformation skills
questions Evaluation and assessment
skills
10
93 (+31)

13
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Appendix 2.2. A System of Creative Grammar Tasks. Speaking
about Future.'

Part 1. Defining Present Knowledge

In this part, you will define your present knowledge of the future in English and make a decision about the
necessity for further learning.

Task 1.1.

Take the entry test offered by your teacher.

If your result is higher than 90%, your knowledge of the present theme is already very good.

If your result is higher than 75%, you’ve got good working knowledge of the theme. However, work on the
system may consolidate your knowledge.

If your result is between 40% and 75%, you’ve got some knowledge of the theme. However, there is a
need for systematisation of your knowledge.

If your result is lower than 40%, work on the system is a must for you.

' This material has been developed in the framework of “New Learners in the New Europe” project
supported by the British Council Latvia. The material has been written together with Irina Buchinska,
Dace Pabrika Jansone, Tatjana Savicka and Edgar Lasevich.

14
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Part 2. Forms to Refer to the Future

In this part, you will find out the forms used to refer to the future in English. The tasks below will help you
do it. You can do all the tasks in turn or choose some of them depending on the mistakes you had in the
entry test (the teacher may guide you in your choice). At the end of your work with this part, you will have
a list of structures used to refer to the future in English.

Task 2.1.
Sort the following utterances into two groups.

1. In the future, machines will do many jobs that people do today.
2. Look out! That ladder is going to fall!
3. Who do you think will win the football match on Saturday?
4. | expect they’ll be there at around 10 o’clock tomorrow morning.
5. Those people are going to get wet.
6. I'm sure you'll enjoy the film if you go and see it.
7. Martin will probably phone us this evening.
8. I'm going to buy a bicycle.
9. He’s going to resign.
10. Perhaps I'll see you tomorrow.
11. That boat doesn’t look very safe. It'll sink in that heavy sea.
12. Look at those black clouds in the sky. It's going to rain.
13. When it gets warmer, the snow will start to melt.
Group 1 Group 2
(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:
Other possible groups (fill as many as you can):
Group 1 Group 2
(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:
Group 1 Group 2
(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:
Task 2.2.

Sort the following utterances into two groups.

ONoOORWN =

I’'m having lunch with Lynne tomorrow.

What are you doing on Saturday evening?

Look at that boat. It's going to sink.

She is not going to be there.

Sarah is taking an exam on Monday.

I’m going to have a shower.

We are visiting some friends in Scotland next weekend.
The neighbours are coming in to watch television.

15
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9. Hurry up! It's getting late. You are going to miss your train.

10. I'm flying to Rome next week.
11. He is being met at the station tonight.

12. Our new piano is being delivered this afternoon.

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Other possible groups (fill as many as you can):

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Task 2.3.

Sort the following utterances into two groups.

. Usually he wakes up at 7.
. Peter has just called — he’s going to be late.
. I am visiting Anne on Sunday.

. | often get to school by bike — it's easy and you don’t get stuck in the traffic.

. It is definitely going to rain — look at the clouds in the sky.
. She is going home now, do you want to come with her?
. Sure, | am meeting Peter tonight, you can leave the bag with me.

. | am writing a letter, don’t ask me any questions!

1
2
3
4
5. The film starts at 9, don’t be late.
6
7
8
9
1

0. I will call you if | have time.

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Other possible groups (fill as many as you can):

Group 1 Group 2

(put down sentence numbers)

(put down sentence numbers)

Criteria:

Criteria:

16
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Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Task 2.4.

Sort the following utterances into two groups.

1. It's going to rain.

2. What are we going to do about it?

3. Are you going to tell anybody?

4. I'm going to the cinema this evening.

5. Where are you going?

6. We're going to lbiza this summer.

7. Are you going to go to the match on Saturday'?
8. Is anyone going with you?

9. Look, they’re going to the concert as well.

10. I’'m afraid, we are going to have a problem.

Group 1 Group 2
(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Other possible groups (fill as many as you can):

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Task 2.5.

Sort the following utterances into two groups.

1. I'll be having dinner at 7.00.

2. I'mflying to Rome next week.

3. Don’t phone me at 8.00. I'll be doing my homework then.

4. Our new piano is being delivered this afternoon.

5. I'll be driving into town later on. Do you want a lift?

6. [I'll be seeing Peter tomorrow anyway.

7. Will you be going out this morning?

8. The neighbours are coming in to watch television.

9. Will you be using your camera at the weekend? | wondered if | could borrow it.
10. We are leaving at five tomorrow morning.
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Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Other possible groups (fill as many as you can):

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Group 1 Group 2

(put down sentence numbers) (put down sentence numbers)
Criteria: Criteria:

Task 2.6.

Sort the following utterances into three groups.

I'll be having dinner at 7.00.
They will have been there by now.
You'll have it finished by Monday.

Will you be going out this morning?
. The boys start school on Monday.

CONDNAWN

What time does the tennis start tomorrow evening?

Don’t phone me at 8.00. I'll be doing my homework then.
I'll be driving into town later on. Do you want a lift?

What time does your plane leave tomorrow?

10. 1 wonder if they’ll have arrived in Rome by Saturday.

11. Our new branch opens next week.

12. By Easter we’ll have been here for three years.

Group 1 Group 2

Group 3

(put down sentence numbers) (put down sentence numbers) (put down sentence numbers)

Criteria: Criteria: Criteria:
Other possible groups (fill as many as you can):
Group 1 Group 2 Group 3

(put down sentence numbers)

(put down sentence numbers)

(put down sentence numbers)

Criteria:

Criteria:

Criteria:

Group 1

Group 2

Group 3

(put down sentence numbers)

(put down sentence numbers)

(put down sentence numbers)

Criteria:

Criteria:

Criteria:

18
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Task 2.7.

Sort the following utterances into four groups.

Turn on the TV. I’'m going to watch the news.

Exams begin on Monday.

Her granny is ill. She’s going to visit her tomorrow.

- What would you like to drink?

- I will have a glass of juice.

5. The film starts at 9. Don’ t be late.

6. No, we can’t go with you tonight — we are meeting Mathew.
7. What are you going to do at the weekend?
8

9

honp=

The train leaves at 10. Hurry up!
. Heis joining the army next week.
10. Will you have lunch with me tomorrow?
11. Jill is having a party next weekend.
12. - I have got a headache.
- Have you? Wait here and | will get an aspirin for you.

Group 1 Group 2 Group 3 Group 4

(put down sentence (put down sentence (put down sentence (put down sentence
numbers) numbers) numbers) numbers)
Criteria: Criteria: Criteria: Criteria:

Other possible groups (fill as many as you can):

Group 1 Group 2 Group 3 Group 4

(put down sentence (put down sentence (put down sentence (put down sentence
numbers) numbers) numbers) numbers)
Criteria: Criteria: Criteria: Criteria:

Group 1 Group 2 Group 3 Group 4

(put down sentence (put down sentence (put down sentence (put down sentence
numbers) numbers) numbers) numbers)
Criteria: Criteria: Criteria: Criteria:

Part 3. Formulating the Learning Goals

In this part, you will analyse what you already know about the future in English. The tasks below will help
you summarise your present knowledge and decide what else needs to be mastered. At the end of this
part, you are expected to formulate the learning goal for further work with the system.

Task 3.1.

On the basis of your divisions in Part 1, make a list of forms to refer to the future in English. Use the verb
‘do’ to show the forms. Put as many forms as you’ve come across in Part 1.

Form 1: Form 2: Form 3:

Form 4: Form 5: Form 6:

19
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Task 3.2.

Put down the names of the forms you listed in 3.1. If you don’t know the name, try to find it out from your

classmates or reference materials.

Form

Name of the Form

Task 3.3.

Put down the forms for which you have already developed a model / rule (if any).

Task 3.4.

Describe the meaning for the forms you mentioned under 3.3. by filling in the following tables. Fill as

much as you can.

(form) (form)
Name of feature 1: Name of feature 1:
Values of feature 1: Values of feature 1:
Name of feature 2: Name of feature 2:
Values of feature 2: Values of feature 2:
(form) (form)
Name of feature 1: Name of feature 1:
Values of feature 1: Values of feature 1:
Name of feature 2: Name of feature 2:
Values of feature 2: Values of feature 2:
(form) (form)

Name of feature 1:
Values of feature 1:

Name of feature 2:
Values of feature 2:

Name of feature 1:

Name of feature 2:

Values of feature 1:

Values of feature 2:

Task 3.5.

Write the forms for which you still need to develop models / rules. Use the verb ‘to do’ to show the forms.

Form 1:

Note. In case you have written no forms but your entry test is less than 75%, please reconsider your

answers.

Form 2:

Form 3:
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Task 3.6.

Go back to your entry test and tasks in Part 2. What are possible forms you can mix up with the forms
mentioned under 3.5. Try to put down potentially ‘dangerous’ for each of the forms under 3.5. (make sure
you put all the incorrect forms from your entry test here).

Form (from 3.5. | Potentially ‘dangerous’ | Examples
above) forms
Task 3.7.

On the basis of your answers in 3.6., formulate the learning goals for further work on these grammar
forms.

Goals: to be able to
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Part 4. Developing a Draft Model.

In this part, you will develop a draft model or rule for distinguishing between the forms used to refer to the
future in English. The tasks below will guide you in this process. You can do all the tasks in turn or
choose some of them (the teacher may guide you in your choice). By the end of this part, you are
expected to have a draft model to distinguish between the forms listed under 3.7.

Tasks 4.1., 4.2. and 4.3. will help you find resources which will constitute the basis of your future model.
Do as many tasks as you consider necessary to come up with resources necessary for the development
of a draft model.

Tasks 4.4. and 4.5. will help you summarise your findings into a draft model.

Task 4.1.

Answer the questions below. Be ready to justify your answer. Put a tick next to the question if you are not
sure.

1. Peter has just called — he is going to come later.
Q: Have we agreed before that Peter will be late?
Q: How do | know that Peter is going to be late?
Q: Do you know my opinion about Peter's coming late?
Q: Am | speaking about specific time when Peter comes?
Q: Do | emphasize a future action?

2. Brendan is taking his driving test next Thursday.
Q: Has Brendan informed me about it?
Q: Do you know my opinion about Brendan’s taking a test?
Q: Am | speaking about a specific time when Brendan takes the driving test?
Q: Do | emphasize a future action?

3. He will be back soon.
Q: Has he told me when he will come?
Q: Am | speaking about a specific time when he returns?
Q: Do you know what | think about his coming back?
Q: Is it a fact that he will be back soon?

4. | am going to start my own business.
Q: Have | already done anything for my future business? If yes, what?
Q: Do you know when | will start my business?
Q: Do you know if | will start my business?
Q: Do | emphasize a future action?

5. They are taking the children to the theatre this evening.
Q: Have they already bought the tickets?
Q: Do you know when they will go the theatre?
Q: Do you know what | think about their taking children to the theatre?

6. It's hotin here. | will open the window.
Q: Have | been planning to open the window for some time already?
Q: Do | express my opinion about the situation?
Q: Do | emphasize a future action?

7. | am going to read my new book next weekend.
Q: Have | just decided to do it?
Q: Do you know what | think about reading a book?
Q: Do | emphasize a future action?

8. There’s nothing to discuss. We leave at 5 p.m. tomorrow.
Q: Are we going by car?
Q: Can we decide to leave at 5.30 instead?
Q: Is it a fact that we will leave at 5 p.m. tomorrow?
Q: Do | emphasize a future action?
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Task 4.2.
Answer the questions below. Be ready to justify your answer. Put a tick next to the question if you are not

sure.

1.

Look at those black clouds in the sky. It's going to rain.
Q: How do | know that it's going to rain?

Q: Can | make it so that it doesn’t rain?

Q: Do | think it is a fact that it will rain?

Q: How do | see this action? Put it on a timeline.

Brian’ll never get this job.
Q: Has Brian been at an interview yet?

Q: Has Brian’s potential employer told me about his/her decision?
Q: Do you know my opinion about Brian’s chances in getting a job?

Q: Is it impossible for Brian to get this job?
Q: How do | see this action? Put it on a timeline.

I’'m going to have a shower.

Q: Have | already thought about having a shower?

Q: Am | thinking about the time when | will have a shower?
Q: Do | think that it is a fact that | will have a shower?

Q: How do | see this action? Put it on a timeline.

Is he going to buy a new car?

Q: Am | asking if he has found a car yet?

Q: Am | asking if he has thought about buying a new car?
Q: Am | thinking about the time when he buys a car?

Look at that boat. It's going to sink.

Q: Is the boat in water already?

Q: How do | know that it's going to sink?

Q: Am | thinking about the time when the boat sinks?
Q: How do | see this action? Put it on a timeline.

Birds will make their nests again.

Q: Do | see birds working on their nests?

Q: Have the birds started building their nests yet?

Q: Am | thinking about the exact time when they make nests?
Q: How do | see this action? Put it on a timeline.

They are coming tomorrow.

Q: Do | see anything now pointing out to their arrival?
Q: Have they informed us about their arrival?

Q: Am | thinking about the time when they come?

Q: How do | see this action? Put it on a timeline.

I’'m meeting Tom at the station.

Q: Does Tom know I'll meet him? If yes, how?

Q: Am | thinking about the time when | meet him?
Q: How do | see this action? Put it on a timeline.
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Task 4.3.
Answer the questions below. Be ready to explain your answer.

1.

10.

11.

Don’t worry — I'll help you with the bags.
Q: When did he decide to help her?

| am meeting my doctor on Saturday, that’s why | cannot come with you.
Q: When did she decide to meet her doctor?

Q: Does she regularly meet her doctor?

Q: Can she decide not to meet the doctor?

Hurry up — the train leaves at 7, and we have only 10 minutes left!
Q: Do we speak about the future or present?
Q: Can we decide that the train will leave later?

Look, the sky is turning black, it’'s going to rain.
Q: How sure can we be that it will rain?

Q: How does he know that it will rain?

Q: Can he decide that it won't rain?

‘The dad is throwing a birthday party next week. | am going to buy him a good book.’

Q: Did my father decide to organize a party at the moment of conversation between me and my
brother?

Q: When did | decide to buy a book for my dad?

‘| also wanted to buy him a book. — Well, OK, then I'll get him a nice disc.’
Q: When did my brother decide to buy a disc for the dad?

When | grow up, | am going to be a doctor.
Q: Have | already started studying medicine?
Q: Is it just a crazy idea that suddenly struck me?

We are having a meeting in the afternoon.
Q: Have we already agreed about the time?
Q: Can we decide to cancel it?

What are your plans for the summer? — We are going to visit our grandparents who live in
France.

Q: Have we already bought the tickets?

Q: Do we regularly visit our grandparents?

Q: How do we know about our summer plans?

| have to get back soon — my lessons start at 8.
Q: What time am | speaking about?
Q: Can | decide that my lessons start at a different time?

| don’t think we will ever manage to that train on time, we have only 15 minutes left.
Q: Did | know that we won’t manage to catch the train in the past?
Q: When did | make my assumption?
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Task 4.4.

On the basis of your answers to questions in tasks 4.1 — 4.3, put down various features of the forms used

to refer to the future. Find some other utterances with these forms that have similar features in the

exercises from part 1.

Form

Features

Examples of utterances
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Task 4.5.

Develop a draft model of the difference between the forms by dividing your features in task 4.4 into
names and values. (You may not have a perfect model at this stage, however, you should try to make your

descriptions as accurate as possible).

Form

Characterising features

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Make sure that your names of features are really parameters of action.

You may move to part 4 ONLY if you have developed a draft model. If you cannot fill in the table above,
please go back to tasks 4.1. — 4.3.
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Part 5. Testing and Improving the Model

In this part, you will test the model developed in part 4. The tasks below will guide you in this process. As a result of
work on this part, you will have a bank of utterances about the future your present model cannot explain (they must
be written down in the grammar bank) and, then, you will use them to improve your model. An improved model will be
the main outcome of this part.

From tasks 5.1. — 5.5. choose as many as you think you need to test your model (you may do all the tasks if you
want). Tasks 5.6 — 5.8 are obligatory until your teacher decided otherwise.

Task 5.1.

Fill in the gaps in the utterances below. Use the template below the sentence to explain your choice by
using those features you have in your draft model. In case you cannot explain your choice using the draft
model, transfer the sentence into the grammar bank.

(adapted from How English Works by Michael Swan & Catherine Walter)

1. Therearenocloudsinthesky. It........................ (be) a nice day.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

2. Don’tcountonJames.He ........................ (leave) tomorrow for a week.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

3. Let's stay at home tonight. There ........................ (be) a hockey game on TV.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

4. Comewithme.l................oool. (have) a lunch.
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
5. Don’t send me letters to this address. We ........................ (move) next month.
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
6. Theplane ........................ (be) late, I'm afraid.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

7. Thelastlecture........................ (end) at 15.30.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

8. Callmeateight. | ........................ (give) you my phone number.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

9. 'mhungry. | ......cooiiiiinl. (buy) some pizza.

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

10. What ..., (you do) with these flowers?
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Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
Task 5.2.

Fill in the gaps in the utterances below. Use the template below the sentence to explain your choice by
using those features you have in your draft model. In case you cannot explain your choice using the draft
model, transfer the sentence into the grammar bank.

1. ‘I've got a headache. Have you got any aspirin?’

‘Yes. It's in the bathroom. | ........................ it for you.’
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

2. ‘Why are you making sandwiches?’

‘Because We .............coceuennnn. a picnic on the beach.’
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
3. ‘Ooh, my tooth hurts me so much. But | ........................ the dentist this afternoon.’
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

4. ‘I haven’t got enough money to pay for my ticket.’
TWsOK, | ovviviiiiiiieen you some.’

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

5. ‘Can you meet me after work?’
‘I'd love to, but John ........................ me out tonight.’

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

6. ‘Hello, dear? | am stuck in a trafficjam. | ........................ later than usually.’

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

7. ‘So, what’s the hurry? We have plenty of time!’

‘No, we don'’t, the plane ........................ at 7.30, and we have to be there an hour before the
boarding.’

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
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Task 5.3.

Fill in the gaps in the utterances below. Use the template below the sentence to explain your choice by
using those features you have in your draft model. In case you cannot explain your choice using the draft
model, transfer the sentence into the grammar bank.

(adapted from How English Works by Michael Swan & Catherine Walter)

1. Here’s the builder’'s estimate. It ........................ USD 7,000 to repair the roof. (cost)
Name of Feature: ’ Name of Feature:
Value(s) of Feature: Value(s) of Feature:

2. Ithinkit ...........ooeei. about USD 3,000 to rebuild the garage. (cost)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

3. Alice .....ooeviiiiiiinnn. a baby. (have)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

4. With a bit of luck, the baby ........................ Alice’s eyes. (have)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

5 v with Stan on Sunday. (play)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

6. He ..ooooiiiiiiiiin, . He always does. (win)
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
7. Don'ttellher.She ....................... everybody else. (tell)
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
8. One dayeverybody .........cccevvvinnenen. proper housing. (have)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

9. She...ooviiiii married on Friday at the local church. (get)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

100 It . Look at those clouds. (rain)
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
11. Ifit gets any colder, it ........................ . (snow)
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:
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Task 5.4.

Fill in the gaps in the utterances below. Use the template below the sentence to explain your choice by

using those features you have in your draft model. In case you cannot explain your choice using the draft
model, transfer the sentence into the grammar bank.

(adapted from Practical English Usage by A.J.Thomson, A.V.Martinet, OUP)

1. IP'vereminded youonce;|l.................e.e. do it again. (not do)

Name of Feature:
Value(s) of Feature:

2. The Prime Minister .

Name of Feature:
Value(s) of Feature:

3. lhopel. ..o, it. (find)

Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

4. The window-cleaner ........................ at eight tomorrow. (come)
Name of Feature: Name of Feature:
Value(s) of Feature: Value(s) of Feature:

5. What are all those notes for? ........................ a lecture? (you give)

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

....................... on TV tonight. (speak)

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

6. ‘I don’t have any money on me.’ ‘Never mind. | ........................

want?’ (lend)

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

8. The strikers ..........

Name of Feature:
Value(s) of Feature:

9. Do you think that he

Name of Feature:
Value(s) of Feature:

10. The Lord Mayor is standingup. He ........................ a speech. (make)

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

my car repainted next week. (have)

Name of Feature:
Value(s) of Feature:

.............. to work next week. (return)

Name of Feature:
Value(s) of Feature:

........................ me. (recognize)

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

you some. How much do you
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Task 5.5.

Fill in the gaps in the utterances below. Use the template below the sentence to explain your choice by
using those features you have in your draft model. In case you cannot explain your choice using the draft
model, transfer the sentence into the grammar bank.

(adapted from Practical English Usage by A.J.Thomson, A.V.Martinet, OUP)

1. ‘I hear you have bought a new house.” ‘Yes, | ...........c.c.coeeeen. nextweek. ‘...
a house-warming party?’ ‘Not justyet. | .................o.. the house first. The paintwork’s
terrible.” (move in; have; paint).

Name of Feature: Name of Feature:

Value(s) of Feature: Value(s) of Feature:

Name of Feature: Name of Feature:

Value(s) of Feature: Value(s) of Feature:

Name of Feature: Name of Feature:

Value(s) of Feature: Value(s) of Feature:

2. ‘lwonderif Ann knows we ........................ tomorrow.” * Probably not. | ........................ on

my way home and tell her. | am glad you thought of it.” ‘If she’s not in, just leave a note for her
andshe .............oooeiene. itwhenshe ......................... (meet; look in; see; come).

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

3. The coming election
party leaders
the constituencies. (be; speak; address).

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

then. If | ...,

meet)

Name of Feature:

on TV and the local candidates

Name of Feature:

Name of Feature:

Name of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

| Name of Feature:

Value(s) of Feature:

Value(s) of Feature:

Value(s) of Feature:

the main topic of conversation for the next fortnight. The
................ meetings in
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Value(s) of Feature: |

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

5. Tom ..o tomorrow.” ..., the weekend hereor ........................
the night train as usual? ‘He ........................ the weekend. He ........................ a lecture on
Fridayand ........................ a big reception on Saturday.’ (arrive; he spend; he catch; spend;

give; attend)

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

thatif | ...l her,she .................

New York shops.’ (fly; take; take; spend).

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:
Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

Name of Feature:

Value(s) of Feature:

your wife with you?’ ‘No. | know
....... all her time and most of my money in the
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Task 5.6.
1. How many utterances from tasks 5.1 — 5.5 have you added to your grammar bank?

2. How do you feel about your present model? Do you think it requires any changes? Please
explain.

3. If you believe your model needs improvement, please go to tasks 4.4 and 4.5 before continuing.

Task 5.7.

Prepare your own task which has the same format as tasks 5.1 — 5.5. All utterances from your task must
come from an authentic source which you use for the reading part of your self-study. Please make the
references to the source. Make sure that the utterancesare understandable without a wider context.

On a separate sheet of paper prepare the answer key to your task which include the missing form and an
explanation in terms of your draft model.

Remember to add those utterances you can’t explain to your grammar bank.

Task 5.8.

Exchange tasks (given as a home assignment in task 5.7) with your peer. Do the tasks. Add those
utterances you can’t explain to your grammar bank.

When you have finished, exchange the tasks again and check the use of forms using the key you
prepared. Mark those answers which are different.

Give the marked task and the keys back to your peer. Try to clarify those points where mistakes were
made. Remember to add utterances to the grammar bank and think how your model could be improved.

Task 5.9.

Look at the utterances you've added to the grammar bank under the theme future. Put down the features
that characterise them by filling in the table below.

Form Examples of utterances Features

Task 5.10.
On the basis of your answers in 5.9., make changes to your draft model.
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Form

Characterising features

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:

Name of feature:
Value(s) of feature:

Name of feature:

Value(s) of feature:
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Part 6. Putting the Model to Practice.

In this part you are expected to put your model to practice. If the model is good enough, it should help you cope with
the following tasks at the level both you and your teacher find appropriate for you. From tasks 6.1. — 6.5. choose
those which you think will help you see if you can use your model (you may do all the exercises if you want). Tasks
6.6 — 6.8 are obligatory unless your teacher decided otherwise.

Task 6.1.

How does the use of a tense form change the meaning of the following utterances? Demonstrate this by
providing a possible context for each of the utterances.

1. Who is cooking lunch?
Who is going to cook lunch?
Who will cook lunch?

2. I'm getting a new job.
I’m going to get a new job.

3. I'm seeing Phil tonight.
I’'m going to see Phil tonight.

4. I'm visiting my doctor.
| will visit my doctor.

5. | am going to study French.
| will study French.
I’'m studying French starting from next Monday.

6. Wait up! I'll help you with the bags.
Let's meet in an hour. I'm taking my friend to the airport. I'm helping him with the bags.

7. Don’t worry. I'll write this essay.
Believe me. I'll have written it by Monday.

Task 6.2.

How does the use of a tense form change the meaning of the following utterances? Demonstrate this by
providing a possible context for each of the utterances.

1.

What are you doing tonight?
What are you going to do tonight?
What will you do tonight?

2.

| have no idea what my son is doing after graduation.

| have no idea what my son is going to do after graduation.
| have no idea what my son will do after graduation.

3.

She is marrying him in summer.

She is going to marry him in summer.
She will marry him in summer.

4.

We are leaving on Monday.

We are going to leave on Monday.
We will leave on Monday.

We leave on Monday.

We are to leave on Monday.

35



©A.Sokol. Development of Inventive Thinking in Language Education. http://jlproj.org

5.

Will you be staying this evening?
Are you going to stay this evening?
Will you stay this evening?

6.

I'll see him about it tomorrow.

I'll be seeing him about it tomorrow.
I’m seeing him about it tomorrow.

I’m going to see him about it tomorrow.

7.
Tell me when you are ready.
Tell me when you will be ready.

8.
If you are alone next Saturday night, phone me.
If you will be alone next Saturday night, phone me.

Task 6.3.

Fill in the gaps with as many variants as possible. Explain what restricts your choice in each case. Use
your model for explanations.

A.: Can you come dancing tomorrow night?
B.:Sorry, | .o (play) basketball.

A.: What are your plans for the summer?
Bl oo (spend) a month in the mountains.

A.: What do you think about the weather?
Bilto (rain) tomorrow.

A.: What about tomorrow at about 5.307?
Bl oo (see) you then.

A.: Mary is buying a dog next week.
B.:Really? What ........................ (call) she it?

Explain what changes in meaning occur because of the change of forms.



©A.Sokol. Development of Inventive Thinking in Language Education. http://jlproj.org

Task 6.4.

Look at the utterances below. Which of them are incorrect? Explain why these are incorrect and make
the necessary changes.

1. 1 go swimming next Saturday. Would you like to come?

2. What are you going to discuss at the next meeting?

3. Sue is going to lend me her roller-skates.

4. The boat is turning over! | think it will sink!

5. I've read the weather forecast, and it's definitely sunny tomorrow.

6. There’s a lot to do. Is anyone going to help me?

7. Sorry I'm not seeing you tomorrow. | have to go to London.

8. Our head teacher retires next month.

9. [I'll do lots of work this evening.

10. Jean is learning to drive next month.

Task 6.5.

1. I'll see you tomorrow.

Communicative function: Underlying features

2. I'm going to buy a new camera.

Communicative function: Underlying features

3. Will you carry this bag for me?

Communicative function: Underlying features

4. Shall we play tennis?

Communicative function: Underlying features
5. TI'll take the blue silk one.
Communicative function: | Underlying features
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6. Stop doing that, or I'll tell my dad.

Communicative function: ‘ Underlying features
7. [Ilitry as hard as | can.

Communicative function: ‘ Underlying features

Task 6.6.

Work in pairs. Take the model of your peer. Spend 5 minutes on getting acquainted with it and clarifying
possible problematic areas. Write a feature training exercise for your peer based on his/her model.

Task 6.7.

Exchange tasks written in 6.6. and do them. Then, exchange them back and check each other’s
exercises. Turn to your peers and / or teacher in case of questions.

Task 6.8.

Answer the following questions.

1. Are you happy with your present model? Please explain.

2. How many utterances have appeared in your grammar bank since you started working with this
system of tasks?
(If less than 10, you probably didn’t spend enough time on this work)

3. How many utterances in your grammar bank can you already explain by your model?
(If less than 5, your model probably needs improvement)

4. How many utterances in your grammar bank still need an explanation?
(If more than 10, you must continue working on this theme)

If you are not satisfied with your model, go back to tasks 5.8 and 5.9 and do them once again. Then,
choose some new tasks from part 6 to put your improved model to practice.

Task 6.9.

Write the diagnostic test offered by your teacher.
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Part 7. Evaluation and Plans for Further Learning.

Task 7.1.

Work on the diagnostic test you wrote at the end of Part 6. Classify your mistakes in the following way:
a) mistakes | can correct on the basis of my present model (correct the mistakes)
b) mistakes | cannot correct with the help of my present model (add utterances to the
grammar bank)

Task 7.2.

Compare the results of your entry test written in Part 1 and the diagnostic test written in Part 6 and
answer the following questions about the results of your work (the teacher may ask you to answer some
of these questions and / or add some more questions):

(a) How much have you improved?

(b) Have you made progress in both parts of the test or in one part only? How do you explain it?
(c) Are you satisfied with your progress? Please explain.

(d) Give yourself a mark (from 1 to 10) for working on this theme. Justify your mark.

Task 7.3.

Look back at the process of working on this theme and answer the following questions (the teacher may
ask you to answer some of these questions and / or add some more questions):

(a) How much time did you spend on working with this system of tasks? Do you think it was enough?

(b) Which tasks did you choose to do in each part?

(c) What were the reasons for choosing the tasks and exactly this number of tasks in each part?

(d) If you could choose again, would you choose the same tasks? Why?

(e) Did someone help you while working on these tasks? If yes, what kind of help was it?

(f) Did you feel frustrated at any moment of working on these tasks? How did you cope with your
emotions?

Task 7.4.

On the basis of your answers in 7.1. — 7.3., make conclusions for further learning. Use the questions
below as a guideline.

(a) Do you think you need to continue working on this theme? Please explain referring to the results
of your test.

(b) What exactly are you going to do in connection with this theme in your self-study programme in
the coming month? Put down specific things and materials you are going to use. (Your answer
should be included as a part of the self-study plan for the next month).

(c) What are you going to change when working on the system of tasks next time? Why?

39



©A.Sokol. Development of Inventive Thinking in Language Education. http://jlproj.org

Appendix 2.3. A Sample Concept Question Task.

Task. Look at the utterances below. Imagine the contexts where they could appear and answer the
questions after each sentence. Your answers will help you find out the features of the forms under
discussion.

Put a tick if you are not sure.

1.

| have lived here for 10 years.
Q: Am | speaking about the past?
Q: Is it possible for me to live here for some more years?

Shakespeare wrote a lot of sonnets.
Q: Did he write them in the past?
Q: Can he write some more sonnets?

Max has written many interesting songs.
Q: Did he write them in the past?
Q: Can he write some more songs?

I've already had coffee this morning.
Q: What time could it be now?

I've thought much about it and here’s my decision.
Q: Do | emphasize a present or past action?

Q: Is it important when | thought?

Q: Can | think about it again?

When | was a child | enjoyed reading.

Q: Do | emphasize a present or past action?
Q: Do you know when the action took place?
Q: Can the action take place again?

It's the first time | have come here.
Q: Do | speak about a present or past action?
Q: Do | emphasize the present or past time?

I've worked here since 1996.

Q: Do | speak about a present or past action?
Q: Do | still work there?

Q: Do | emphasize present or past time?
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Appendix 2.4. A System of Tasks in Text and Film Technologies.

It Kills Me — an Excerpt from The Catcher in the Rye by J D Salinger

Even though it was so late, old Ernie's was jam-packed. Mostly with prep school
jerks and college jerks. Almost every damn school in the world gets out earlier for
Christmas vacation than the schools | go to. You could hardly check your coat, it was so
crowded. It was pretty quiet, though, because Ernie was playing the piano. It was
supposed to be something holy, for God's sake, when he sat down at the piano.
Nobody's that good. About three couples, besides me, were waiting for tables, and they
were all shoving and standing on tiptoes to get a look at old Ernie while he played. He
had a big damn mirror in front of the piano, with this big spotlight on him, so that
everybody could watch his face while he played. You couldn't see his fingers while he
played—just his big old face. Big deal. I'm not too sure what the name of the song was
that he was playing when | came in, but whatever it was, he was really stinking it up. He
was putting all these dumb, show-offy ripples in the high notes, and a lot of other very
tricky stuff that gives me a. pain in the ass. You should've heard the crowd, though,
when he was finished. You would've puked. They went mad. They were exactly the
same morons that laugh like hyenas in the movies at stuff that isn't funny. | swear to
God, if | were a piano player or an actor or something and all those dopes thought | was
terrific, I'd hate it. | wouldn't even want them to clap for me. People always clap for the
wrong things. If | were a piano player, I'd play it in the goddam closet. Anyway, when he
was finished, and everybody was clapping their heads off, old Ernie turned around on
his stool and gave this very phony, humble bow. Like as if he was a helluva humble guy,
besides being a terrific piano player. It was very phony—I| mean him being such a big
snob and all. In a funny way, though, | felt sort of sorry for him when he was finished. |
don't even think he knows any more when he's playing right or not. It isn't all his fault. |
partly blame all those dopes that clap their heads off—they'd foul up anybody, if you
gave them a chance. Anyway, it made me feel depressed and lousy again, and | damn
near got my coat back and went back to the hotel, but it was too early and | didn't feel
much like being all alone.

They finally got me this stinking table, right up against a wall and behind a
goddam post, where you couldn't see anything. It was one of those tiny little tables that

if the people at the next table don't get up to let you by—and they never do, the
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bastards—you practically have to climb into your chair. | ordered a Scotch and soda,
which is my favorite drink, next to frozen Daiquiris. If you were only around six years
old, you could get liquor at Ernie's, the place was so dark and all, and besides, nobody
cared how old you were. You could even be a dope fiend and nobody'd care.

| was surrounded by jerks. I'm not kidding. At this other tiny table, right to my left,
practically on top of me, there was this funny-looking guy and this funny-looking girl.
They were around my age, or maybe just a little older. It was funny. You could see they
were being careful as hell not to drink up the minimum too fast. | listened to their
conversation for a while, because | didn't have anything else to do. He was telling her
about some pro football game he'd seen that afternoon. He gave her every single
goddam play in the whole game—I'm not kidding. He was the most boring guy | ever
listened to. And you could tell his date wasn't even interested in the goddam game, but
she was even funnier-looking than he was, so | guess she had to listen. Real ugly girls
have it tough. | feel so sorry for them sometimes. Sometimes | can't even look at them,
especially if they're with some dopey guy that's telling them all about a goddam football
game. On my right, the conversation was even worse, though. On my right there was
this very Joe Yale-looking guy, in a grey flannel suit and one of those flitty-looking
Tattersall vests. All those Ivy League bastards look alike. My father wants me to go to
Yale, or maybe Princeton, but | swear, | wouldn't go to one of those lvy League
colleges, if | was dying, for God's sake. Anyway, this Joe Yale-looking guy had a terrific-
looking girl with him. Boy, she was good-looking. But you should’'ve heard the
conversation they were having. In the first place, they were both slightly crocked. What
he was doing, he was giving her a feel under the table, and at the same time telling her
all about some guy in his dorm that had eaten a whole bottle of aspirin and nearly
committed suicide. His date kept saying to him, "How horrible . . . Don't, darling. Please,
don't. Not here." Imagine giving somebody a feel and telling them about a guy

committing suicide at the same time! They killed me.

(J D Salinger, The Catcher in the Rye)
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System of Tasks to the Text It Kills Me

Pre-reading tasks
In parts 1 and 2, the teacher chooses one or several tasks which seem most appropriate in your context.

Part 1. Content generation tasks.

1.1.

1.2.

1.3.

Divide into groups. Each group makes a mind map with the centre ‘it kills me’. Then,
groups should make assumptions about what is annoying to other groups. The
closer to the centre of a mind map is their assumption, the more points they get.
The groups may also be asked not to repeat the phrases when expressing their
assumption. It will make the task linguistically more difficult.

Choose 8 widely-spread examples of things or phenomena from our life, for
instance, football, school, eating out, etc.

Think of two opposite attitudes to each of them and add a short explanation.

For example, football — many women find it bad because it is the reason why
husbands don’t pay any attention to them but just sit in front of TV. Many men find it
great, because ...”

Work in small groups and produce a short presentation entitled ‘a great club’. You
should speak about features of a club you would call great.

Each group makes a presentation.

As a result of presentation, a list of features should appear. There will be a general
agreement on some of them and a partial agreement on some other.

Part 2. Language Tasks

2.1.

2.2.

Think of as many meanings of the phrase ‘it kills me’ as you can. Each meaning has
to be illustrated by the context.
Can be done as a game.

On the basis of your answer to 2.1., think of contextual synonyms of ‘to kill’ in
English.
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After-reading tasks

In parts 3-5 and 8, you are offered to choose which tasks you would like to work upon. Your teacher may
limit the choice by suggesting the number of tasks you should do in each part, eliminating some tasks (or
parts), offering specific criteria for choice, etc.

Forms of work may differ, starting with group work (you make a group with peers working on the same task)
to individual written work. Your teacher will let you know what exactly he/she would like you to do at this
moment.

Part 3. Co-authoring

(for this group of tasks, you should answer from the point of view of the author, i.e. you are
J D Salinger)

3.1.  You have chosen the first person narrative when writing this text. What would be
different if you had chosen the third person? Explain it as you would do it in a radio
programme dedicated to your novel.

Re-write one paragraph in the third person to illustrate the things you are speaking
about.

3.2.  Your narrator is a person people may respond differently to. Why did you choose
such a narrator? What are the main features you wanted to show in him? How did
you try to demonstrate them?

3.3. Me and narrator. Many people may think that you (J D Salinger) is the narrator in
this text. Would you agree with this? Explain your answer.

3.4. Old Ernie calls you and says he is very, very disappointed, because his business
was spoiled after your book was published. His place became less popular. He
thinks it is your fault. Your task is to convince him that this text is not meant to be
anti-advertisement of his place. By means of what will you prove it?

Part 4. Content generation tasks (writing focus)

4.1. What features of relationships between dates are more important for you? What
should be their values? Will you have the same answer for all situations?
Choose three different types relationships (e.g., casual acquaintance, permanent
friend, lover, etc.) and mention the features and values you find more important in
these situations.

Context or type of Most important features Preferable values
relationships (describe
briefly)

Think of a person (a group of people) who would see relationships in a very
different light, ie their preferable values would be a direct opposite to yours.

4.2. The narrator makes a number of statements when describing things in Old Ernie’s.
For instance, people in the club are jerks, etc.
Try to make a list of the statements the narrator makes in the texts. (in the note
form)

44




©A.Sokol. Development of Inventive Thinking in Language Education. http://jlproj.org

Do you think the narrator is objective in all his statements. Can you mention several
objective and subjective factors that could influence his statements in the text.
E.g.,

Statement Possible objective factors Possible subjective factors
people in the club are jerks e behaviour of the people (e.g., | ¢ the narrator is envious
giving a feel and telling about a because he is alone in the
boy who committed suicide at club;
the same time); e the narrator doesn’'t accept
e the audience are not able to anybody’s tastes but his own;
notice even if a song is spoiled; | o
[ ]

4.3.

4.4.

4.5.

4.6.

4.7.

4.8.

4.9.

‘People always clap for the wrong things’ — this is one of the narrator’s statements
in the text.

What examples does the narrator give to support his point? (make a list)

What other examples can be given to support this point?

What examples can be given to contradict this point?

Old Ernie’s is an example of a night club.

What are the features of night clubs? (i.e. how can it be characterised? - make a
list)

Which values of these features are more important for you? (mention and give a
brief explanation why it is so)

Which values can be more important for other people? (mention the person, the
value and give a brief explanation of why you think so)

Choose the places where OIld Ernie is described and look at them from his own
point of view. For example, if Holden says OIld Ernie is phony, looks phony and
plays terribly, Old Ernie would probably think in a different way.

Find the places and mention OId Ernie’s opinion.

Write the inner monologue of the guy who is giving his girl a feel under the table
and telling her about suicide at the same time or the inner monologue of the girl.
Will their points of view be different from Holden’s? How and why?

Make a list of features Holden’s friend (or at least a person whom he really likes)
could have. Explain why you think so.

How can one decide whether he/she succeeds in different fields — what are the
criteria? If the audience is clapping, the musician may know he succeeds. What are
other things that show success?

Think of three different fields and criteria of success.

Can the criteria you have mentioned become anti-criteria? (For instance, clapping to
a musician is a criterion of failure rather than success)

Imagine Holden fell in love shortly before he came to Old Ernie’s — would his
narration possibly be different? How?
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Part 5. Content generation tasks (speaking focus)

5.1.

5.2.

5.3.

5.4.

Debate the following resolution: “Success with the opposite sex depends on how
you look.”

Divide into four groups and play the game “important features in relationship”.

The teams speak in turn. Each team must name a feature, point out the type of
relationship and give a short example. The team which remains the last wins.
Divide into boys’ and girls’ teams. (There can be several teams of each sex. Some
students may also present the opposite sex in this task.)

Prepare a presentation “10 worst things you so much like speaking about at the
first date”. The presentation must convince representative of the rival team that this
is really a bad idea to discuss such topics when they date the next girl.

Do task 5.3. but from another point of view, ie the girls’ teams make a presentation
from the boys’ point of view and the boys’ teams from the girls’ point of view.

Optional for 5.3. and 5.4. The result can be produced as a kind of manual: “Advice for girls
who are afraid to be bored by boyfriends” or “Advice for boys who are afraid to be boring
with their girlfriends” etc.

Part 6. Transformation tasks

In part 6, you are normally asked to choose one task as your home written assignment. You will be asked to
hand in your first version and then continue to work on subsequent versions after receiving feedback from
the teacher and / or peers.

6.1.

6.2.

6.3.

6.4.

6.5.

The first paragraph of the text gives us the narrator’s vision of what is going on in
Old Ernie’s.

Try to make a description of what is going on from another point of view. You may
choose from the following list: old Ernie, a person from the audience, someone from
the club’s stuff.

Choose one of the above standpoints and think what might be different in their
vision of the situation. Do not add your opinion.

Translation assessment (see appendix)
Translation adaptation (see appendix).

Imagine that it is decided to make this text into a film. You are both the director and
the script writer. Prepare your proposal to producers.

You are working for a glamorous magazine (choose one you know) and are
supposed to produce a praising article about Old Ernie’s place. The thing is, you
don’t have any time to go there. The only source of information you have for your
article is this text. You understand it is quite subjective and not exactly praising —
but you have no choice this time. Try to peel the facts from the narration and
transform them into positive features of the place.
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Part 7. Project tasks

Project tasks are optional, however you are recommended to take up at least one project task to one of the
texts offered to you. Forms of presenting a project may differ, however it is important to stress that the work
itself is a process with several feedbacks and revisions. The theme of the project may change over time. So,
don’t hesitate to approach your teacher and discuss possible ways of being involved in a project and
obtaining feedback to what you do.

7.1,

7.2

“And you could tell his date wasn't even interested in the goddam game, but she
was even funnier-looking than he was, so | guess she had to listen. Real ugly girls
have it tough. | feel so sorry for them sometimes.”

Salinger describes one of possible contradictions in relationship here.

If a girl listens to boring conversations, guys are interested in her(+), but she’s
bored during dates (-).

If a girl doesn’t listen to boring conversations, guys are not interested in her (-), but
she’s not bored during dates (+).

What are typical contradictions girls face in relationships. Are they different from
those boys face?

Collect contradictions from one of the above standpoints (or both if you wish) and
prepare a manual for girls or boys.

Launching a successful night club. You are about to open a new night club. You
want it to become THE most popular one in town. What will you do? What things do
you have to take into account? The only external requirement is that it should be a
cool place for different people. Such as Holden and such as all those jerks.

You need to prepare a business plan for launching such a place in the city you
know well.

Part 8. Language tasks

8.1.

8.3.

8.4.

8.5.

Salinger is famous for writing in a spoken language. Some of his vocabulary can
belong to slang, or even taboo words.

Classify Salinger’s vocabulary according to how informal it is. How many groups
have you got?

Do any of the words in the groups seem dated? Which ones and what their possible
alternatives could be today?

Make a list of words the narrator uses for expressing his attitude to things and
people in the club. Try to connect them into a chain from “very positive” to “very
negative”. You may have several chains, i.e. nouns, adjectives, etc.

Imagine the narrator has not really been to Old Ernie’s — he’s just telling you what
his worst nightmare would be: to go to this place. Choose a paragraph and re-write
it like that, ie “and | would be sitting there and watching all the phony guys who
would probably....”

The odd one out. Exclude each word in turn. Be ready to provide a reason for
exclusion.

| moron | jerk | bastard | dummy
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Part 9. Reflection tasks

In part 9, you are expected to reflect on what you have been doing so far and make some conclusions. It is
essential that you do all the tasks and approach them AFTER all other assignments have been completed.

9.1. List the words and expressions you found useful and worth learning when working
upon these materials:
From the text:

From the exercises:

Other:

9.2. Explain why you chose to work on these particular tasks in parts 3 — 8? If you could
choose again, would you work on the same tasks? Please explain.

9.3. How did you like working on the tasks? Please explain.

9.4. Look back at the tasks you chose to do.

9.4.1. Which OTSM-TRIZ models could be practised when working with these tasks
— list them and provide short comments why you think so.

9.4.2. Which OTSM-TRIZ models did YOU use when working on these tasks?

9.4.3. Did the use of the models help you do the tasks better? Please explain.
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9.5.

9.6.

9.7.

9.8.

9.9.

Which new tools did you work out / old tools did you improve for performing with the

type of tasks you worked with?

(a) (in case of new tool) Describe the tool and point out how you think it can be
used for performing similar tasks in the future.

(b) (in case of improvement of an old tool) Present the previous version of the tool
and describe additions that have been made to the tool.

Have you worked out / improved any tools that can help you fulfil tasks in other
subjects (real life)? Please explain.

Did someone help you with the tasks? What kind of help was it?

How much time did you spend on the tasks? Did you find it enough?

Please explain.

How would you estimate your work? (10 point system). Why?
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Appendix to the System of Tasks.
Below is the translation of the text into Russian.

Task 1. Translation assessment.

Do you think this translation is successful? Why? Why not?

Which places do you particularly like? Which ones do you find the least successful?
When answering the above questions, try to think of successful places as good solutions
to the problems the translator faced and unsuccessful places as weak solutions of the
problems the translator faced. Your answer should be presented in the following table:

Quote from the text Formulation of the problem Comments on the problem resolution
the translator faced

Task 2. Translation adaptation.
The translation was done almost half a century ago. What would you change if you had to
adapt it to the culture of a modern teenager? Why?

Your work should include the following:
e An adapted text in Russian

e Comments on the changes you make (including formulation of a problem you want
to solve and explanation of solutions)

Cmex, aa v TonbkKo

[axe B Takon No3gHu Yyac y 3pHM ObINO MOMHbLIM-NOMHO. bonblie BCeronvXoHoB M3
LWKON W Konnegxen. Bce WKoMbl paHO KOHYaKT nepeq pPOXKAECTBOM, TOSIbKO MHE He
Be3eT. B rapaepobHOM HOMEPKOB He xBaTaro, Tak 6bino TecHo. Ho ctosna TuwmHa - cam
OpHU vrpan Ha posne. Kak B uepksu, en-6ory, CTouno eMy CeCTb 3a pOsifib - CNSIOLWHOe
GnaroroBeHne, BCe Ha Hero MonATca. A MNO-MOEMY,HU HA KOrO MOSIUTbCA HE CTOWT.
Pagom co MHOM Kakue-TO napbl Xganu CTOMWMKOB, M BCE TOSIKANUCb, CTaAHOBWUIIMCb Ha
UbIMNOYKN, NULWb Bbl B3rMAHYTb HA 3TOr0 OPHU. Y HEro Hag posneM BUCENO OrpoMHOE
3epkano, n cam OH Obln ocBelleH NPOXEKTOPOM, YTOD BCe BUAENWU €ro Nnuo, Korga oH
urpan. Pyk BugHo He Obifo - TONbKO €ro puanoHoMmms. 300pOBO 3aBepyeHo. He 3Hato,
Kakylo Belb OH wurpars, korga s BOLWen, HO OH m3ragun BCKO My3blky. [lyckan atm
AypaLkKue nokasHble TPenu Ha BbICOKMX HOTaX, BOOOLLE KPMBASANCA TaK, YTO Y MEHS XXUBOT
3abonen. Ho Bbl 6bl crnbiwanuM, 4YTO BbITBOPANAa Tonna, Korga OH KoHyun. Bac Obl,
HaBepHo, cTtowHuno. C yma nocxogmnu. CoOBEpLUIEHHO Kak Te MAMOTbl B KUHO,
KOTOpblE rOroyyT, Kak rMeHbl, B CaMblX HECMELLHbIX MecTax. KnsHycb 6orom, ecnv 6 S
urpan Ha possie UNu Ha cueHe W HpasBunca 9TuMm 6GoneaHam, s Obl cunTan aTo
nn4HbIM ockopbneHuem. Ha 4yepta MHe ux annogucmeHTbl? OHM Bcerga He TOMy
xnonaroT, Yyemy Hago. Ecnu 6bl 5 661 nMaHMcToMm, A 6bl 3anepca B KNagoBKe U TaM urpan.
A Korga OpHW KOHYMST U BCe CTanum XnonaTb Kak ofepXumble, OH NOBEPHYICS Ha
TabypeTe 1 NOKMOHUICA 3TakUM AenaHHbIM, CMUPEHHbIM MOKMNOHOM. [puTBOpUNICS, 4TO
OH, MOJ1, He TOJSIbKO 3amMeyaTernbHbld MUMaHUCT, HO €elle W CKPOMHbIN [0 YepTukoB. Bce
3TO OblNna cnrowHas nuna - oH Takom cHob, Kakux cBeT He Buaan. Ho mHe Bce-Taku 6bino
€ro HEMHOXKO >anb. [lo-MoeMy, OH cam yXe He pa3bupaeTcsi, XOpPOLUO OH uUrpaeTt unu
HeT. Ho OH TyT HM npu 4Yem. BuHoBaTbl aTn BOMNBaHbI, KOTOpPblE €My XMOMaKT, - OHU
KOro YrogHO UCMOPTSAT, UM TONbKO Aan BOMO. A 'y MEHSI OT BCEro 3Toro onsiTb HAaCTpOeHme
cTano yxacHoe, Takoe FHyCHOe, YTO S YyTb He B3N NanbTO U He BepHyncsa K cebe B
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rOCTMHMLY, HO ObINIO CNULWIKOM pPaHO, U MHE OYEHb HE XOTEeNnoCb OCTaTbCs OAHOMY.
HakoHel MHe ganu 3TOT naplmBbiA CTOM, Yy CaMOM CTEHKW, 3a KakKMM-TO CTON6GoMm -
HU4Yero oTTyaa BUAHO He Obino. CTOMNMK ObiN KPOXOTHbINA, YrIOBOW, 3a HEro MOXHO Obino
CeCTb, TONbKO €Cnn 3a cocefHMM CTOfIOM BCe BCTaHyT M NPonycTdaT Tebs - Aa passe
9TU ragbl BCTaHyT? £ 3akasan BUCKM C COAOBOW, 3TO MOW NOOGUMbIA HanUTOK nocne
Janvkmpu co nbgom. Y 3OpHM BCeM nogaBanu, XOTb LWECTUNIETHUM, TaM Obifio no4vTn
TEMHO, @ KpOME TOro, HMKOMY pfena He Obino, ckonbko Tebe net. [axe Ha Kakux-
HMOYOb HApPKOMaHOB M TO BHMMaHUSA He obpaiuanu.

Bokpyr 6binM ogHM NogoHKW. YecTHoe CrnoBo, He Bpy. Y OPYroro MareHbKoro
CTONUKa, cneBa, 4yTb NN HE Ha MHe Cuaen YXacHO HeKpacuBbI TUM C  YXacCHO
HekpacuBon geBuuen. HaBepHO, MOM POBECHMKM - MOXET OblTb, YyTb MOCTapLUe.
CmewHo 6bino Ha Hux cMmoTpeTb. OHM cTapanmMcb NUTb CBOK MOPUMIO  KaK MOXHO
MeaneHHee. A cnywan, o YeM OHW FOBOPAT, - BCe paBHO AenaTb Obino Heyero. OH
pacckasbliBan en 0 Kakom-To oyT6ONbHOM MaT4e, KOTOPbIA OH BUAEN B 3TOT AEHb.
MoapoBHO, Kaxayo MUHYTY Urpbl, YECTHOE CNOBO. Takoro CKy4HOro pasroBopa si HMKoraa
He crnbixan. M BugHO 6bino, 4TO ero AeBuuy HUYYTb HE MHTepecoBasn 3TOT MaTty, HO OHa
Oblna yXXacHO HekpacuBasi, JaXe Xy)Xe ero, Tak YTO €M HMYero He ocTaBarocb, Kak
cnywatb. HekpacmBbiM geByLlKaM O4YeHb Nroxo npuxoautcsa. MHe nx nHorga OO Toro
Xarnko, 4To 9 gaxe CMOTPETb Ha HWUX He MOry, OCODEHHO KOraa OHW CUOAT C KakuM-
HMOYAb LUM3NKOM, KOTOPbIN pacckasbiBaeT MM NPO CBOW MaMoTckui coyTbon. A cnpasa oT
MeHsi pasroBop 6bin ewe xyxe. CnpaBa cuaen TakoW MENbCKUN opaHT B CepoM
dnaHeneBoM KOCTIOME W B O4YeHb CTUNbHOW Xunetke. Bce aTm Xxnwonvknm u3
apUCTOKPaTUYECKMX 3EMIAYECTB MOXOXWU OpYyr Ha ApyxKy. OTeu xo4eT OTAaTb MeHs B
Wenb unu B MPUHCTOH, HO, KMSIHYCb, MEHS B 3TV apUCTOKPaTUYECKMNE KOMNEeMKN HUKaKUMU
cunamm He 3amMaHulb, fydle YyMmepeTb, YeCTHOe CrloBO. Tak BOT, C 9Tum
apucTokpaTuwwkon bbina n3ymmntenbHO KpacmBas Aesywwka. [lpocTto kpacasBuuya. Ho Bbl
Obl nocnywanu, o Yem oHU pasroBapmBanu. Bo-nepBbix, oba cnerka nogsbinunun. OH ee
TUCKan nog CTofioM, a caM B 9TO BPEMS pacckasbiBan MpO Kakoro-to Tuna u3 mux
0OLLEeXNTUSA, KOTOPbIN CbEN LEnyl CKISHKY acnMpyvHa U 4yTb HE MOKOHYMI C cobown.
[eByLwwika Bce Bpemsi roBopuna: "Ax, Kakow yxac... He Hago, munbin... Hy, npowy Tebs...
Tonbko He 3gech”. Bbl TONbKO npeactaBbTe cebe - TUCKaTb OEBYLUKY M NpU  3TOM
pacckasblBaTb €M NPO Kakoro-to Tuna, KoTopbii cobupanca noKOHYMTb ¢ cobon!
CwmMex, Aaa v TonbKo.

(Mepesoa P.PanTt-Kosaneson)
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Appendix 2.5. Sample Materials in the Self-Study Technology

Basic Self-Study General Plan
(.~~~ ,200 - 200 )

The self-study plan is intended to help you organize you self-study work upon various aspects of the English
language.

Remember that it is important to choose INTERESTING things. Spend some time on planning — do not choose
the first book from the shelf or any program on TV or radio.

1. Formulate the goal you plan to reach in , 200

Note: Formulate your aim on the basis of ‘can-do’ statements available in the Common European Framework of
Reference. In order to do it, you have to evaluate your knowledge upon the self-assessment grid and choose
those aspects which you would like to improve. Then see what you have to learn to do in terms of ‘can-do’
statements for the level you plan to reach.

Teacher’s comments:

2. Divide the above goal into several objectives you can pursue each
month.
Objective 1:
Objective 2:
Objective 3:
Objective 4:

Note: Make sure that the objectives formulated above are enough to bring you to the goal for the term.

Teacher’s comments:
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3. How much time a week can you approximately spend for your self-study

work?
Hours:
Approximate distribution upon aspects:
Reading: other-
Comprehension: other:
Grammar:

Teacher’'s comments:

4. Choose the aspects of English you need to practice to reach the above
goal. Point out which materials you plan to use.

Reading:

- Fiction (novel, story, play, poetry, etc)
Author: Title: Pages:
Author: Title: Pages:
Author: Title: Pages:
Author: Title: Pages:

Note: Books in English can be bought at Jana Rozes and Globuss book stores or borrowed from the Library of
Foreign Languages situated in Kongresu nama)

- Magazines
Title: Issue: Pages:
Title: Issue: Pages:
Title: Issue: Pages:

Note: magazines in English can be found in various large libraries of the city or bought at the city kiosks or stores,
e.g. Narvesen.

- Newspapers
Title: Regularity: Pages:
Title: Regularity: Pages:
Title: Regularity: Pages:

Note: magazines in English can be found in various large libraries of the city or bought at the city kiosks or stores,
e.g. Narvesen.

- Material from the Internet

URL: Title: Length:
URL: Title: Length:
URL: Title: Length:
URL: Title: Length:

Note: If you've got an access to the Internet, there is a possibility to read exactly what you are interested in. You
can find homepages dealing with the topic of your choice, subscribe to various mailing lists and newsgroups as
well as find fictional and publicist material)
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- Other
What: Title: Length:
What: Title: Length:
What: Title: Length:

Teacher’'s comments:

Grammar:

Sources (mention the book or the CD-ROM and their title or the web-site and its URL):
1.
2.
3.

Note: Mention the title, the author and, in case of the web-site, the URL of the materials.

Teacher’s comments:

Comprehension

- TV (in case of music channels like MTV, programmes are essential. Just watching
video DOES NOT apply)
Channel:
Programmes:

Channel:
Programmes:

Channel:
Programmes:

Channel:
Programmes:

Note: possible channels include: BBC, BBC Prime, CNN, MTV, TCM, Eurosport, Discovery, National Geographic, etc.)

- Radio (listening to international music on local radio stations DOES NOT apply)

Radio station:
Programmes:

Radio station:
Programmes:
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Radio station:
Programmes:

Note: BBC frequency in Riga is 100.5 FM. For an automated email response giving full details of learning English
programmes in English, send a blank email to eltradio@bbc.co.uk

- Other (video, CD, DVD, etc)
What:
What:
What:
What:
What:

Teacher’s comments:

Other:

Note: here you can plan you work upon lexical items, pronunciation, test practice, etc

Type of work:
Material:

Type of work:
Material:

Type of work:
Material:

Teacher’'s comments:

5. What assistance do you need from your teacher for organization of your
self study work?

1.
2.
3

Note: try to mention specific things and remember that the teacher is ready to help, however he is not
a substitution to a library or a book store.

Teacher’'s comments:
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Appendix to the Self-Study Plan
A List of Corrections

This appendix to your self-study plan is intended to reflect the corrections you make on the basis of
your monthly plans and their outcomes. Please, make the first corrections before an interview with the
teacher and then add to them after the interview.

Month Corrections to the general plan

56




©A.Sokol. Development of Inventive Thinking in Language Education. http://jlproj.org

Advanced Self-Study General Plan.
) 200_ - y 200_

The Advanced Self-Study General Plan is intended for those who have got at least one semester
experience in working with the Basic General Plan. This format gives you more freedom, however you
are expected to have mastered certain study skills. Feel free to go back to the Basic Plan and work
one more semester with it if this format appears too difficult.

1. Goals and Objectives.
Make sure that both your goals and objectives are products rather than processes and objectives are subsystems of the goal.

Goal (language):
To be able to

Objectives (language):

Obj.1

Obj.2

Obj.3

Teacher’s / peer’'s comments:

Goal (OTSM-TRIZ):
To be able to

Objectives (OTSM-TRIZ):

Obj.1

Obj.2

Obj.3

Teacher’s / peer’'s comments:
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2. Activities and Materials.
Make sure that (a) activities are enough to reach both language and OTSM-TRIZ objectives and (b) all reference information about
materials is present.

Activity 1.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Activity 2.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Activity 3.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Activity 4.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Feel free to attach additional pages for activities if necessary (see appendix).
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3. Motivation of the Plan.
In this part, you need to explain your goals and objectives, as well as give reasons for the chosen activities and materials.

Goals and Objectives (Language)

Activities and Materials (Language)

Teacher’s / peer’'s comments:

Goals and Objectives (OTSM-TRIZ)

Activities and Materials (OTSM-TRIZ)

Teacher’s / peer’'s comments:
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4. Problems and Questions

On this page put down problems and questions which arise while working on your individual programme.
Submit this page to the teacher at the end of each month.

Date Problem / Question Teacher’s Comments

Feel free to make copies of this page if necessary.
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Appendix. Activities and Materials. Additional Pages.

Make sure that (a) activities are enough to reach the objectives and (b) all reference information about materials is present.

Activity __.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Activity __.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Activity __.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:

Activity __.

Materials:

Time (hours per week):

Teacher’s / peer’'s comments:
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Self-Study Daily Account Form. Advanced.
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Day Reading Grammar Comprehension OTSM-TRIZ Other
1 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
2 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
3 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
4 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
5 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
6 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
7 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
8 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
9 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
10 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
1 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
12 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
13 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
14 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
15 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
16 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
17 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
18 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
19 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
20 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
21 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
22 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
23 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
24 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
25 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
26 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
27 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
28 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
29 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
30 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
31 Pages: Min.: Ex: Min.: Min.: What: Min: Min:
Total: | Pages: Hours: Ex: Hours: Hours: Hours: Hours:
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Process Portfolio Assessment Checklist?

Task. Look at your partner’s portfolio and check if it includes all the necessary elements. Put a “+” symbol if

an element is present and a

symbol if it's absent.

Element of Notes Present (+) or
portfolio absent (-)
1. Design Are there any features that make this portfolio different from

other portfolios?

2. Structure

Is material in the portfolio divided into parts?
Can you see any logic behind the division?

3. Vocabulary
notes on the texts

Are there separate notes on vocabulary work after each text
and tasks? Underlined words or simple English-Russian lists
don’t count.

4. General self-
study plan.

Are there two versions (!) of the filled in general self-study
plan?

5. Self-study
materials and
notes

Is there any evidence of self-study work done at home?

6. Texts Are there all the texts we have read?
7. Classroom Are there classroom notes from each lesson? Are these notes
notes organised?

8. Reflections on
the process of

Does the portfolio contain reflections on the source materials
and the process of learning?

learning.

9. Teacher’s Are all the handouts given by the teacher present in the
handouts. portfolio?

10. Page of Is there a special place when a student puts down questions
questions he/she has about learning?

Summarise what you think needs to be improved about your partner’s portfolio:

% This is the very first portfolio checklist learners get after the first month of learning. Later on, checklists do

not include guiding questions, but just a list of entries a portfolio is supposed to contain by given time.
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Appendix 2.6. Sample Materials in the Research Technology®

Presentation Preparation Form. Procedures.

(The form must be submitted together with the content form at least 2 weeks before the
scheduled date of your presentation)

Time of the presentation (put down the main parts of your presentation and calculate the time they
may take)

Part 1. Time:
Part 2. Time:
Part 3. Time:
Part 4. Time:
Part 5. Time:
Total time:

Peer’'s comments:

Teacher’s comments:

Audience description (describe possible negative features of your audience — those you'll have to
change to make your presentation successful, and possible positive features — those you can use to make
the presentation successful)

The description must be specific. The ENV model can be helpful.

Negative feature 1.

Desired feature 1.

Tools:

Peer’'s comments:

Teacher’s comments:

® As we mentioned earlier, the RT is undergoing a change now, that is why these materials are presented for
illustrative purposes only.
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Negative feature 2.

Desired feature 2.

Tools:

Peer’'s comments:

Teacher’s comments:

Negative Feature 3.

Desired feature 3.

Tools:

Peer’s comments:

Teacher’s comments:

Negative Feature 4.

Desired feature 4.

Tools:

Peer’'s comments:

Teacher’s comments:
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Negative feature 5.

Desired feature 5.

Tools:

Peer’s comments:

Teacher’s comments:

Positive feature 1.

How you will use it:

Peer’s comments:

Teacher’'s comments:

Positive feature 2.

How you will use it:

Peer’'s comments:

Teacher’s comments:

Positive Feature 3.
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How you will use it:

Peer’s comments:

Teacher’s comments:

Positive Feature 4.

How you will use it:

Peer’'s comments:

Teacher’'s comments:

Positive Feature 5.

How you will use it:

Peer’'s comments:

Teacher’s comments:

Presenter description (describe your strong features as a presenter and mention how you will exploit
them, then describe your weak features and mention what you will do to avoid problems with presentation
they may cause)

Strong feature 1.

How you will use it:
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Peer’s comments:

Teacher’'s comments:

Strong feature 2.

How you will use it:

Peer’'s comments:

Teacher’s comments:

Strong feature 3.

How you will use it:

Peer’s comments:

Teacher’'s comments:

Weak feature 1.

Desired feature 1.

Tools:

Peer’'s comments:
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Teacher’s comments:

Weak feature 2.

Desired feature 2.

Tools:

Peer’s comments:

Teacher’'s comments:

Weak feature 3.

Desired feature 3.

Tools:

Peer’s comments:

Teacher’s comments:

Elements of the presentation (describe how the following elements of your presentation will look like):

First sentences:
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Peer’s comments:

Teacher’'s comments:

Last sentences:

Peer’'s comments:

Teacher’s comments:

Visuals (if planning to use software, point out specific visual effects you plan to use and mention the
reasons for choosing this particular programme):

1.

When:

2.

When:

3.

When:

Peer’'s comments:

Teacher’s comments:

Interaction (point what how you will organize communication with the audience during your presentation):

1.

When:

2.

When:
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3.

When:

Peer’'s comments:

Teacher’s comments:

Problem anticipation (look at the presentation from the point of view of a person from the audience.
Mention what you could do in order to fail the presentation. Then, mention a possible way out from your point
of view)

Action 1.

Way out:

Teacher’s comments:

Action 2.

Way out:

Teacher’'s comments:

Action 3.

Way out:

Teacher’s comments:

Anticipated questions (mention the question, give your reasons why you may be asked something like
this, and provide the idea of your answer. Make sure that the answer brings the audience closer to the aim of
your speech)
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Q1:

Reasons:

A1:

Teacher’s comments:

Q2

Reasons:

A2:

Teacher’s comments:

Q3
(peer’s):

Reasons:

A3:

Teacher’s comments:

Notes for the presentation (on a separate sheet, attach the notes you would like to use during your
presentation; remember that you will not be allowed to use the text of your presentation while speaking)
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The Research Technology. The Project Self-Assessment Form
(to be submitted a lesson after the presentation together with the rest of the forms)

Name of the student:
Name of the peer:
Title of the project:

Title of the presentation:

Part 1 — Collection of Material

1.1.  Mention the sources you have worked with while doing the project (make a
reference to your Project Application form). Give all reference information about
each source.

No. Title Reference Info

1.2. Evaluate the quality of the sources by giving a mark from 1 to 10. Provide short
comments.

No. Mark Comments

1.3. Do you think the information you collected was enough for the purposes of your
project? Please explain.
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1.4.

1.5.

Evaluate your knowledge of the theme of the project giving a mark from 1 to 10.
Explain.

Was your knowledge of the theme sufficient enough for:

(a) making a successful project? Yes No
(b) making a successful presentation? Yes No

Please explain.

Teacher’s comments:

Part 2 — Material Analysis and Development of Product

2.1.

2.2.

Did you manage to formulate the driving contradiction underlying the area of your
research?
Yes No

If yes, is this formulation based on some other data / opinions you found? Give references.
If not, what do you think prevented you from formulating the driving contradiction?

Did you manage to build the contradiction network for your problem area?
Yes No

If yes, mention if the problem network helped you make a better research. Explain your opinion.
If not, mention what prevented you from building a problem network. At which moment did you give
up the idea?
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2.3.

2.4.

2.5.

2.6.

2.7.

Was the goal of your project modified in the course of doing a project?
If yes, give examples of changes, approximate time when they took place and possible reasons for
changes.

What appeared as an outcome of your project? Please give a description.

What is the novelty of your project results? Please explain.

How did you choose the aim for presenting the outcomes of your project to your
classmates? Please explain.

If you had to do this project again, would you have changed anything at the stage of
material analysis and development of the product? Please explain.
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Teacher’s comments:

Part 3 — Presentation Content and Delivery

3.1. Do you think you have reached the function of your presentation?
Yes No

Put down at least 3 reasons that make you think so?
[ ]

If not, point out how you think the function of the presentation could be re-formulated.

3.2. Which points were strongest (i.e. the most convincing ones) and which ones were
weakest (i.e. the least convincing ones) for the audience? Why? How do you
explain it?

Strong. Point ___ . Why:

Strong. Point __ . Why:

Weak. Point __ . Why:

Weak. Point __ . Why:

3.3. Which examples did the audience like most and least of all? Why? How do you
explain it?

+ Example __ . Why:

+ Example __ . Why:

- Example ___ . Why:

- Example __ . Why:
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3.4.

3.5.

Did you manage to involve the audience at the beginning of your presentation? How
do you explain that? (Mention what concretely you managed or failed to do).

Did your presentation have a good logical ending? How do you explain that?
(Mention what concretely you managed or failed to do).

Teacher’s comments:

3.6.

3.7.

3.8.

3.9.

Did your presentation take as much time as you had planned? If not, what do you
think should be changed next time you plan a presentation?

Did you come across those problems you had anticipated while preparing the
presentation? Mention them.

Did you manage to solve the problems as planned during the preparation? Why?

Did you face any new problems (not anticipated) when making the presentation?
Mention them.
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3.10. Which of the problems mentioned under 3.9. did you manage to solve? Which not?
Why?

3.11. How many of the questions asked had you anticipated? Did the answers you
prepared turn out successful enough for reaching your aims?

3.12. Were there any questions you failed to answer successfully (i.e. the answer didn’t
bring the audience closer to your aims)?

3.13. Put down any other reflections on your presentation.

Teacher’s comments:

Part 4 — Evaluation and Conclusions

4.1. Evaluate your peer’s work giving a mark from 1 to 10. Explain the criteria of your

evaluation.
Mark:
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Explanation:

4.2. Summarise the main ideas from the written feedback you received from your

classmates.

4.3. Choose the best written feedback from you classmates. Explain the criteria of your

choice.
Name:
Explanation:

Teacher’s comments:

4.4. Evaluate your work on the mini-project by giving yourself a mark from 1 to 10 for

each stage. Provide comments.

Stage 1 — Collection of material. Mark:
Comments:

Stage 2. Organization of material. Mark:
Comments:

Stage 3. Presentation. Mark:
Comments:

Stage 4. Evaluation and changes for future. Mark:
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Comments:

4.5. Make conclusions for the next project/presentation. What would you like to change?
Be specific.
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Project Application Form
(Each item is to be filled. The form must be submitted by )

Name of the speaker:
Name of the peer:
Date of the presentation:

Theme of the project (you can choose one of the themes offered by the teacher or your own
theme):

Reasons for choosing the above theme:

Peer’'s comments:

Teacher’s comments:

Preliminary function(s) of the project (what will change as a result of your project):
a)to

Learning potential of the project (what you plan to learn as a result of doing this project)

Peer’'s comments:
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Teacher’'s comments:

Initial source materials for your research (mention the information about the materials, their
length and explain briefly the reason for their choice):

Source 1.
Author: Title: Pages:

Reasons:

Source 2
Author: Title: Pages:

Reasons:

Source 3
Author: Title: Pages:

Reasons:

Peer’'s comments:

Teacher’s comments:

Time for research (how much time you think you will need for each stage of your project —
make sure it is reflected in your general and monthly plans):
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Stage 1 (collection of information):
Stage 2 (presentation of subject through problem network) :
Stage 3 (development of products):
Stage 4 (presentation of results):
Stage 5 (evaluation and assessment):

Peer’'s comments:

Teacher’s comments:
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Appendix 3.1. Thinking Test Samples

Thinking Test — September 2004

Written task (students are allowed to use dictionaries).

Your school administration is working on improving your school. A part of work is to collect students’
ideas on what needs to be done to make your school better. You are asked to offer your ideas by
listing features of the school as you want to see it and providing your comments on them.

a) make a list of features of your school as you want to see it
b) explain why these features are important

Evaluation.
The following criteria will be used in assessing your work:
e number of features you mention

e variety of features you mention
e ability to take account of a specific context of your school
e explanation why particular features / groups of features are important
e way of presenting your ideas
Marking Scale for September 2004 Test
Parameter Evaluation
Number of features 2 points — 20 features
mentioned The mark is calculated assuming that 20 features is 100%. For examples, if
a student has 15 features it will make a mark of 1.5.
Variety of features 2 points — 8 different parameters / names of features are considered
mentioned The mark is calculated assuming that 8 parameters is 100%. For examples,

if a student has 4 parameters it will make a mark of 1.

Ability to take account 2 points — all features mentioned take account of a specific context of your
of a specific context of school

one’s school The mark is calculated assuming that 20 features is 100%. For example, if
a student has mentioned 15 features and 10 of them are relevant to a
specific school context, his / her mark is 1.

Explanation why 2 points — the role of all parameters / names of features in provision of a
particular features / function is formulated®.

groups of features are The mark is calculated assuming that the role of 8 parameters makes
important. 100%. For example, if a student mentions 4 parameters and formulates the

role of 2 of them, his / her mark is 0.5.

The final mark is multiplied by a quotient (from 0 to 1) demonstrating the
quality of function formulation®. Thus, if the mark is 0.5 and the quality
quotient equals 0.7 the final mark will be 0.35.

Way of presenting ideas | 2 points:

¢ the work implies a specific target reader who is addressed directly
(max. 0.5 points)

o layout is clear and well-thought over (max. 0.5 points)

e formulations are understandable (max. 0.5 point)

e structure of work (max. 0.5 points)

* Parameters can be either evaluation or control parameters. For example, if one of the aims of
schools is to attract more learners, such a parameter as ‘location’ will be a control parameter (different
values of this parameter will affect the values of evaluation parameters, eg potential learners will also
depend on location). Potential learners will be one of the evaluation parameters (eg potential learners
will be many if location is good, rating is high etc).

® Function formulation: verb — object / element; verb — name of feature of element that must be
changed — value of feature (old) and value of feature (new)
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Thinking Test — May 2005

Written task (students are allowed to use dictionaries).

You are taking part in the international project ‘Success Generation’. At the first stage of the project,
partners from different countries collect problems they face in different fields. Each member of your
group is asked to come up with a list of problems one has to solve when choosing the place for further
studies.

Write your part of the project work which will include the following:

1. Classification of problems one faces when choosing a place for further studies.
2. Clear formulation of problems one has to solve when choosing the place for further studies.
3. Explanation why exactly these problems have been chosen by you.

Evaluation.
The following criteria will be used in assessing your work:
¢ Quality of classification;
e Number of problems you formulate;
e Variety of problems;
¢ Quality of problem formulations (in a well-formulated problem it must be clear where exactly
the problem lies).

Marking Scale for May 2005 Test

Parameter Evaluation
Quality of Max. points — 2
classification - based on parameters — max. 0.5 points

- groups don’t overlap — max. 0.5 points

- atleast three groups and at least 2 problems in each — max. 0.5 points

- classification helps present the problems (classification and problems go
together) — max. 0.5 points

Number and Max. points — 2
variety of - same problems formulated in different words must be crossed out
problems - all problems counted my be relevant to the task (ie problems related to

future studies)

- two points are given if the number of problems is 8 and all the problems
are different (the problem is considered to be different if at least one
conflicting parameter involved in the problem is different). If it's not clear
what kind of problem is meant from the formulation it is NOT counted.

- the mark is calculated taking account of the number of different problems
formulated by the student as related to the max number of problems and
multiplied by the max mark, for example 4 problems will give a mark of

4/8*2=1
Quality of Max. points — 2
formulations - Conflicting parameters and their interactions identified (full contradiction

formulated) — 2 points

- Aim and obstacle identified (contradiction of problem solver formulated) —
1 point

- Aim and barriers are mentioned but not clearly identified — 0,5 points

- The eventual mark is calculated taking account the percentage of
problems with this or that formulation.

Motivation of Max. points — 2
choice - no motivation is given or motivation is purely subjective (I think) — 0
points

- motivation is based on some objective factors but they are not presented
systematically — 1 point (sometimes can be present as a part of problem
formulation)

- _motivation is based on objective factors which are presented
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systematically — 2 points

- the final mark is adjusted taking account of the number of problems
formulated (8 is 100%)

Presentation of
ideas

Max. points — 2
- target reader is clear and addressed directly — 0.5 points

- layout of the work is clear and helps to reach its purposes — max. 0.5
points

- formulations are clear and easy to follow — max. 0.5 points
- structure of the work helps to present it — max 0.5 points
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Appendix 3.2. Questionnaire Samples.

Questionnaire. Form 10. September 2004 and Form 11 in May 2004.

This questionnaire can help us improve our English lessons. It is our common interest that you take it
seriously and let me know what you really think. Please take your time and answer the questions
below by choosing ONE answer only. Thank you very much.

In the questions below we ask you to express your opinion by ranking it from 5 (high) to 1 (low) or
choosing not applicable (n/a).

1. To what extent did you enjoy the process of learning English in form 9?

5 4 3 2 1 n/a
2. To what extent did you enjoy the materials offered for learning English in form 9?
5 4 3 2 1 n/a

3. To what extent were the materials offered to you in form 9 useful for the development of your
language skills?

5 4 3 2 1 n/a

4. To what extent were the materials offered to you in form 9 useful for the development of your
thinking skills?

5 4 3 2 1 n/a

5. To what extent do you use language skills mastered in your English lessons outside the
classroom?

5 4 3 2 1 n/a

6. To what extent do you use thinking skills mastered in your English lessons outside the
classroom?

5 4 3 2 1 n/a

7. To what extent do you enjoy problem-solving in your every day life?
5 4 3 2 1 n/a

8. Learning happens everywhere, not just at school. To what extent do you enjoy learning?
5 4 3 2 1 n/a

9. To what extent do you believe you improved your language skills as a result of English
lessons in form 9?

5 4 3 2 1 n/a

10. To what extent do you believe you improved your thinking skills as a result of English
lessons in form 9?7

5 4 3 2 1 n/a

11. Write a letter to your teacher telling him/her what you think about the way you learned
English in form 9. You are free to choose any style for your letter. Try to explain why you have
answered the above questions the way you have. You are also welcome to give your
suggestions for changes you would like to introduce to your lessons.
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Questionnaire. Form 10 and Form 11. May 2005.

This questionnaire can help us improve our English lessons. It is our common interest that you take
it seriously and let me know what you really think. Please take your time and answer the questions
below by choosing ONE answer only. Thank you very much.

In the questions below we ask you to express your opinion by ranking it from 5 (high) to 1 (low) or
choosing not applicable (n/a).

1. To what extent have you enjoyed the process of learning English this term?

5 4 3 2 1 n/a
2. To what extent have you enjoyed the materials offered for learning English this term?
5 4 3 2 1 n/a

3. To what extent were the materials offered to you this term useful for the development of
your language skills?

5 4 3 2 1 n/a

4. To what extent were the materials offered to you this term useful for the development of
your thinking skills?

5 4 3 2 1 n/a

5. To what extent do you use thinking skills mastered in your English lessons outside the
classroom?

5 4 3 2 1 n/a

6. To what extent are you satisfied with the programme used for teaching English at
school?

5 4 3 2 1 n/a

7. To what extent are you satisfied with your progress in English during this year in
comparison with your progress in other languages?

5 4 3 2 1 n/a

8. To what extent do you think you have improved your self-study skills as a result of your
English lessons during this year?

5 4 3 2 1 n/a

9. To what extent do you enjoy problem-solving in your every day life?
5 4 3 2 1 n/a

10. Learning happens everywhere, not just at school. To what extent do you enjoy learning?
5 4 3 2 1 n/a

In the questions below we ask you to compare your learning this year with the previous year. Mark
you progress on the vertical scales below by choosing from 5 (high) to 1 (low).

11. To what extent do you believe you improved 12. To what extent do you believe you have
your thinking skills as a result of English lessons improved your thinking skills as a result of

in forms 8 and 9? English lessons in forms 10 and 11?
5 5
|4 |4
3 IRER
2 |2
IRER KR
o o
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13. To what extent do you believe you improved 14. To what extent do you believe you have

your language skills as a result of English improved your language skills as a result of
lessons in forms 8 and 97? English lessons in forms 10 and 11?
5 5

|4 |4

|3 IR

|2 |2

KR KR

o o

15. Write a letter to your teacher telling him/her what you think about the way you learn
English. You are free to choose any style for your letter. Try to explain why you have
answered the above questions the way you did. You are also welcome to give your
suggestions for changes you would like to introduce to your lessons.
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Appendix 3.3. Interview Questions.

Question 1.
Imagine that you have to describe your English course at school to someone you don’t
know. What would you say?

e Compare your learning English with German, Latvian, etc. What is
similar and what is different?

¢ Comment on the following aspects: learning materials, tasks, your
role in the lesson, ... Try to mention specific things that are similar /
different.

Question 2.

Let's speak about learning foreign languages in general. There can be different methods.
What'’s your opinion about working with TA programme in learning foreign languages?
Please explain.

¢ What in your opinion makes the TA programme different?

¢ Would you like to study other foreign languages with the TA
programme? Why?

¢ Would you like to have a TA approach to teaching other subjects?
Why?

¢ Which mark would you give to this programme from 1(complete
nonsense) to 5 (brilliant)?

Note: after students answered in general, the teacher invites them to express their opinion
by one of the three words below: ‘yes’, ‘no’, ‘undecided’.

Question 3.

Let’s speak about the time you have learnt English with the TA programme. Have there
been any changes in your languages skills during this time? Speak about both positive
and negative changes.

e Evaluate your progress in each of the aspects (reading, writing,
listening, speaking) by giving yourself a mark from 1 (no progress at
all) to 5 (very good progress).

e Compare your progress with the progress in other foreign
languages during the same period of time and evaluate it by giving
a mark from 1 (much more slowly) to 5 (much more quickly)

¢ Do you read / write / speak / listen to something in English beyond
the school programme. Give specific examples of what you do.
What about other languages?

Question 4.

Let’s speak about problem-solving skills when learning English. Do you think anything
has changed in your approach to problems during the time you have worked with the TA?
Speak about both positive and negative changes.
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How would you evaluate the change from 1 (completely nothing) to
5 (the whole approach changed)?

Do you think you’ve learnt something that improved your problem-
solving skills? What was it?

Has anything changed about your thinking style? What?

Let me ask you a couple of more specific questions about what we did in English lessons.

Question 5.

Has anything changed in your problem-solving skills when working
with grammar problems?

Has anything changed in your problems-solving skills when working
with independent projects?

Have their been any other changes when working with tasks given
in English lessons?

Let's speak about skills connected with independent learning. Do you think anything has
changed in your approach to independent learning during this time? Please explain.
Speak about both positive and negative changes.

Question 6.

Has anything changed about your planning skills? What?

Has anything changed about your self-assessment skills? What?
How would you evaluate the change from 1 (completely nothing) to
5 (the whole approach changed)?

If you had to start learning a new language now, would you be able
to do it without the teacher?

Think back about the time when you started working with the TA programme. Has your
attitude to the TA programme changed over time? How?

Question 7.

How did you feel about the new programme during the first months?
Which mark would you give from 1 (very negative) to 5 (very
positive)?

How do you feel now? Give a mark from 1 to 5.

If there were changes, what do you think caused them? And when
did they occur?

Do you think you'd like to say something else in relation to your learning with the TA
programme. Something you believe could help me understand your opinion better.
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Appendix 3.4. Summary of analysis of inventive thinking tests

results with a t-test.

Objects compared

T-test results

Experimental (TA)
groups vs. control (non-

t-Test: Two-Sample Assuming Unequal Variances

TA) groups TA Groups Non-TA Groups
Mean 0.40890411 -0.596296296
Variance 4.042940449 0.974793447
Observations 73 27
Hypothesized Mean
Difference 0
df 90
t Stat 3.323340533
P(T<=t) two-tail 0.001287371
t Critical two-tall 1.986674497

Experimental (TA) t-Test: Paired Two Sample for Means

groups — pre- and post

tests difference May-05 Sep-04
Mean 4.305479452 3.896575342
Variance 2.36108067 1.901481164
Observations 73 73
Hypothesized Mean
Difference 0
df 72
t Stat 1.737537687
P(T<=t) two-tail 0.086568097
t Critical two-tail 1.993463539

Control (non-TA) groups | t-Test: Paired Two Sample for Means

— pre- and post- tests

difference May-05 Sep-04
Mean 1.25555556 1.851851852
Variance 0.70237179 0.87451567
Observations 27 27
Hypothesized Mean
Difference 0
df 26
t Stat -3.1382511
P(T<=t) two-tail 0.00419671
t Critical two-tail 2.05552942

School 1, Form 10 (TA) | t-Test: Paired Two Sample for Means

— pre- and post tests

difference May-05 Sep-04
Mean 4.32592593 3.12037037
Variance 1.46007123 0.745434473
Observations 27 27
Hypothesized Mean
Difference 0
df 26
t Stat 3.68775814
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P(T<=t) two-tail
t Critical two-tail

0.00104968
2.05552942

School 1, Form 11 (TA)
— pre- and post- tests

t-Test: Paired Two Sample for Means

difference May-05 Sep-04
Mean 4.129167 5.2875
Variance 3.094982 1.230489
Observations 24 24
Hypothesized Mean
Difference 0
df 23
t Stat -2.93911
P(T<=t) two-tail 0.007369
t Critical two-tail 2.068658

School 2, Form 10 (TA) | t-Test: Paired Two Sample for Means

— pre- and post- tests

difference May-05 Sep-04
Mean 4.207692308  3.05769231
Variance 1.806602564  0.91910256
Observations 13 13
Hypothesized Mean
Difference 0
df 12
t Stat 3.578593505
P(T<=t) two-tail 0.003792053
t Critical two-tail 2.178812827

School 2, Form 11 (TA) | t-Test: Paired Two Sample for Means

— pre- and post- tests

difference May-05 Sep-04
Mean 4.855556 3.727778
Variance 4.445903 0.761319
Observations 9 9
Hypothesized Mean
Difference 0
df 8
t Stat 1.864387
P(T<=t) two-tail 0.099259
t Critical two-tail 2.306004

Control group, Form 10 t-Test: Paired Two Sample for Means

— pre- and post- tests

difference May-05 Sep-04
Mean 0.966666667 1.69444444
Variance 0.343235294 0.6446732
Observations 18 18
Hypothesized Mean
Difference 0
df 17
t Stat -3.20777506
P(T<=t) two-tail 0.005160486

t Critical two-tail

2.109815559
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Control group, Form 11
— pre- and post tests
difference

t-Test: Paired Two Sample for Means

May-05 Sep-04

Mean 1.8333333 2.1666667
Variance 0.99 1.305
Observations 9 9
Hypothesized Mean

Difference 0

df 8

t Stat -0.961139

P(T<=t) two-tail 0.3646284

t Critical two-tail 2.3060041
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